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CEI is delighted to be able to provide you
with this special edition focussing on
enterprise education. This extended
edition has been distributed to every
maintained and independent secondary
school in England and it provides an
opportunity to reflect upon the “distance
travelled” by enterprise education since its
reinstatement in the Treasury backed
Howard Davies review of 2002.
It is a paradox of free-market economics
that economic growth and competitiveness should depend on state intervention
to promote enterprise in young people.
When that intervention takes the form of
£60 million spending per annum it is
reasonable to ask just what the pay back
is. However, there can be no question that
there has been a considerable impact.
Between 2003/4 and 2004/5 there were 257
enterprise pathfinder projects involving
over 700 secondary schools with a cost of
around £11m. A summary of the national
evaluation of these pathfinders is
contained in this issue which provides
many examples of the ways in which
teachers and pupils have experimented
with enterprise education and developed
their skills and knowledge.
Since September 2005 there has been an
enterprise education entitlement: there is
a formal requirement that all Key Stage 4
learners receive the equivalent of 5 days of
enterprise education. It is unlikely to be
the case that every Key Stage 4 learner has
yet had the chance to take up their entitlement, but the volume of enterprise education is obviously up. We know also that the
quality of enterprise education is showing
positive signs. There are many examples in
this issue and CEI has produced case
studies of how schools are going about
providing this entitlement which can be
viewed
on
www.teachernet.gov.uk/
enterpriseeducation. Further enterprise
education case studies feature at QCA’s
www.qca.org.uk/14-19.
On the supply side, we know that existing
enterprise education providers have
experienced a strong demand for their
services and resources and that a number
of new providers have entered this market.

Not surprisingly some of these new organisations are very entrepreneurial – there
may even be a new breed emerging: the
enterprise education entrepreneur. There
are some issues relating to competition,
trust and quality assurance – but that is
hardly surprising given the pace of change
and the other institutional uncertainties
affecting this emerging market. More
important is the emerging consensus that
successful implementation depends on
professional development for enterprise
teaching. This is highlighted in the
Pathfinder Evaluation but is also evident
from several of the case studies in this
issue.
It is going to take a while to track the
impact that enterprise education can have
on individuals and on the economy. What
seems undeniable – if a little surprising to
some long term observers - is the capacity
of enterprise education to capture the
imagination of learners and of teachers
and its capacity to act as an agent for
reform and change. In this sense enterprise education is comparable to some of
the landmark curriculum reforms of the
recent past such as the Humanities Project
or TVEI. It is, however, no accident that
the focus today is upon enterprise. At the
start of the 21st century, enterprise is an
important concept outside of education
and that’s why it is important in education. This importance is reflected in the
interest that the mass media are showing
in enterprise and entrepreneurs like Saira
Khan. Enterprise is important because it
may prove to be a way to improve performance in both the public and private
sectors and because it appears to offer a
way of reconciling individual freedom and
creativity with the fulfilment of national
and collective objectives such as better
overall educational performance or
improved economic growth. For these
reasons the progress of enterprise education is important for everyone.

Front cover: Saira Khan who featured in the first series of The Apprentice has developed a career as an enterprise writer and broadcaster
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Enterprise learning seen from
different perspectives
Ian Hughes, Leader of the DfES Enterprise and School Business
Links, says there is no single ‘magic’ definition of enterprise
learning but a range of complementary perspectives that all
have a place.
Responding to the Davies Review (2002), new
Standards Fund money of £60m each year from 2005/06
was made available to schools to support a focus on
enterprise education for all Key Stage 4 pupils. This
includes the equivalent of five days enterprise activity,
such as running a real, or realistic, business that builds
on existing work-related activities including work
experience and business mentoring. However schools
resource it, they have to address enterprise. Enterprise
education is a key element of, and output from, workrelated learning, which became a statutory requirement
at Key Stage 4 from September 2004. Enterprise has
been Ofsted-inspected since 2005, and has a place in
schools’ self-evaluation frameworks.

develop enterprise capability without teaching financial
capability and economic and business understanding,
but we think enterprise education should include them.
If we can help the next generation of young people to be
more enterprising, they will benefit in ways other than
the economic. They will be more creative, more
confident, and perhaps happier. But they will still need
to make money. Enterprise capability will help people to
thrive, whether they are entrepreneurs, business owners
or employees, in the private, public or voluntary sectors:

NEW WAYS OF WORKING
DFES wants additional enterprise activity included as a
curriculum element. We agree with the Davies Review’s
recommendations of five days. We think that part of that
could usefully be a couple of days towards the (crowded)
later part of Key Stage 4. These days would be formative
– part of a learning process – and summative – designed
to draw on, and remind young people about the
enterprise-related activity they have done.

DEFINING ENTERPRISE
Enterprise capability can be defined as innovation,
creativity, risk-management and risk-taking, and a ‘cando’ attitude and the drive to make ideas happen. This is
a fusion of the language used in the Davies Review
(2002) and of the ideas developed through research by
Enterprise Insight, the organisation campaigning for
more enterprise among all young people. (See
www.starttalkingideas.org/aboutus/index.php)
Enterprise Insight’s market research showed, unhappily,
that young people are entirely turned off by the word
‘enterprise’. That is why Enterprise Insight’s strap lines
are ‘make your mark’ and ‘start talking ideas’ because
what attracts young people is a combination of
individuality, intelligence and action. This is what
enterprise is all about – but we dusty administrators, as
is tradition in the DfES, are sticking with the ‘e’ word.
For curriculum managers charged with securing
delivery of this new curriculum requirement, a key
starting point is being clear about what enterprise
education means. Ofsted have said that the best way for
a school to approach enterprise education is to invite
teachers together to talk about what it is. Neither Ofsted
nor the DfES has a magic definition that everyone
agrees with. In the Enterprise and School Business
Links Unit (ESBLU) we have worked around three
complementary definitions. By enterprise education, we
mean enterprise capability supported by financial
capability and economic and business understanding.
Enterprise capability is the most important. The second
two place the first into a business context. You can

The money DfES is putting in, and these extra activities,
will help focus teachers’ and pupils’ attention on
enterprise capability as a key component of so much else
that already goes on in school. We want to make it clear
to intermediary bodies, partners and schools that
existing ways of working – especially work-related
activities with employers, such as work experience –
need to be revised to aim for enterprise capability
outcomes.
Best practice in schools shows powerfully that teachers
in all faculties can be enthused when they add
enterprise to the subjects in which they teach. Our
Pathfinder programme and Ofsted’s work show that the
most effective schools have taken an inclusive approach,
offering in-school training and raising awareness for the
teachers. These teachers then devise ways to enhance
enterprise capability through changes to ‘normal’
lessons and to teaching practice, as well as through
specific enterprise activity.
Some of the thousands of teachers who attended our 47
conferences last year were stunned by the presentations
of their local peers – by the depth and breadth of
enterprise activity in their schools, pervading and
enthusing teachers and students alike, and changing
the schools themselves for the better.
This article is based on an overview of enterprise learning given
by Ian Hughes in Curriculum Briefing Vol 4 No1. A DVD of
current regional conferences being undertaken by DfES is
included with this issue of Centrelink.
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Trading Up … Students Talking
Julian Gibbs attended a Trade Fair for students in west London
run by the Network for Teaching Enterprise(NFTE) and found
out what young people are learning from enterprise and how it
is affecting their attitudes and aspirations.
The hall is buzzing. Stalls glitter with different products
– jewellery, pot plants wrapped in sparkling cellophane,
personal radios, glowing plastic necklaces. Every so
often a sales person approaches me touting warespersonalised pashminas are half price, chocolate chip
cookies are homemade and delicious. Some of the stalls
are offering services rather than products – I can get my
car washed, sign up for martial art classes or pay 50p to
bring my games console along to the school hall at
lunchtime to take part in a competition. Or at least I
could if I attended Seven Kings High School in Ilford,
Essex. For I am at present at the NFTE Student Trade
Fair in Kensington and these young entrepreneurs
trying to woo me into parting with my money are all
still in full-time school education.

school and their ideas about the future development of
their businesses. Some even feel they are contributing to
the wider community. Renee, Jayni, Sonia and Ushma
from Norbury Manor Business and Enterprise College
have organised Yai Kwon Doh classes over the summer
holiday. “We want to help people, especially girls, be
safe,” says Renee. Josie and Hira, from the same school,
are selling personal alarms sufficiently slim and cool in
appearance to satisfy even the most fashion conscious
girl – and considerably cheaper than any available in
local shops.

Renee, Jayni, Sonia and Ushma from Norbury Manor Business and
Enterprise College

Most of the young entrepreneurs I spoke to felt that
launching a business was helping them academically.
Renee is studying ‘A’ level Business and Maths, and
though she finds it difficult getting a balance between
academic work and the NFTE project in terms of time,
feels that her academic studies give her useful skills and
ideas for getting her business off the ground. Misbah,
who has just launched a hot drinks service in her
school, finds the same effect in reverse, “I can relate a
lot of things in Business Studies A level to real life after
doing this project,” she says.

Leanne, Lydia and Prima from Norbury Manor Business and Enterprise
College for Girls

NFTE (The Network for Teaching Enterprise) exists to
promote entrepreneurship amongst young people,
aiming to empower them by teaching the principles of
entrepreneurship and the basics of business start up.
Their programmes are used in schools either as part of
business studies or as a free standing option. There is
also a NFTE BTEC (Business Start Up Skills
Intermediate) which was being taken by several of the
rather impressive 6th formers I met. NFTE provides
teacher training, materials and events like this one
which bring young people from different schools
together with one another and with real successful
entrepreneurs from the world outside school.
The young people thronging the hall, mostly from inner
city comprehensives, are eager to tell me all about their
products. They are hugely proud of the market research
they have done, the success their projects have had at

Bharti, Aisha and Surinderjeet who run a home made cookie business at
Villiers High School
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Others commented that launching their business had
helped their skills generally. Shakil, from Seven Kings
High School, said it had especially improved his
computer prowess. But it was the wider effects of
entrepreneurship upon self-esteem that impressed me –
many seemed unusually confident for their age, or at
least aware that they should try to appear so. Sakina
Easa from Walthamstow School for Girls speaks
haltingly to adults, clearly fighting her shyness. But she
tells me proudly about the various awards she has won
for her homemade jewellery business, one from the
borough and one from NFTE itself – she is off to New
York next week as a prize for a previous NFTE
competition.
Misbah is also hugely positive about the human side of
entrepreneurship, “It’s really teaching us to get along
with each other,” she says, “We have to, to work
together. And we’ve found trust – of one another, of the
customer - is really important.” She and her friend
Natalie have realised that friendliness actually increases
profits “We’ve discovered that presenting ourselves in a
positive way really helps – little touches make a big
difference, like putting people’s names on the paper mat
we serve their drink on.”

Young entrepreneurs making their pitch in the Lions’ Lair

end of this event, every single student, emulating Josie,
goes up to the adults to shake their hands. This takes
some time and the judges begin to smile, nevertheless,
a small but important lesson has been learnt. And is
reinforced at the end of the session when Josie’s
confidence and courtesy are well rewarded – she wins as
much money as the other three groups put together.
The students I speak to all remark on how much they
learn from each other at an event like this one. Bhati,
from Villiers High School, comments that it’s great
having a wider range of customers than at school, “And
we can nick their ideas.” Andre Maddix from Holy
Family Technical College in Walthamstow who, at 13, is
one of the youngest entrepreneurs present, spells out
what the event is teaching him, “It’s really good trying
to get people over to buy things - you realise you have to
be determined and not give up.”
And of course the event offers something that schools
rarely can – the chance to talk to adults who have
started their own successful businesses. The
‘Entrepreneurs Café’ downstairs from the trade-fair
floor is open to students and entrepreneurs alone –
teachers and NFTE organisers have to keep out. Here,
any student who wishes can talk to an entrepreneur in
confidence, garnering useful advice for now and the
future. Natalie from Norbury Manor Business and
Enterprise
College
has
remembered
the
recommendations of the adult she spoke to word for
word: “I don’t know what he was called but he told us
to build a good customer base,” she informs me with
self importance, “people who trust us and will stay
loyal. That is one of the things we are going to
concentrate on when we go back to school.”

Andrer and Shanice from Holy Family Technical College, Walthamstow
selling snacks

THE LIONS’ LAIR
Half way through the day, an event on the hall’s main
stage confirms to every one watching the huge
importance of positive self presentation. Four real
entrepreneurs, each with £100 to give away, sit at a table
and listen as one spokesperson from each of four
businesses makes a pitch for their money. The
presenters have two minutes only to make their case –
the event is named The Lions’ Lair, and recalls the TV
reality show ‘The Dragons’ Den’.
The third business, ‘Shadow’, is represented, not by a
group but by a single individual, 17 year old Josie.
Unlike the groups before her she goes over to the table
to shake each of the adult’s hands before turning to the
microphone to speak – which she does very
impressively. When called back on to the stage at the

MODEL ENTREPRENEURS
The model entrepreneurs I spoke to certainly seemed to
be enjoying themselves. Jo Jackson, a lion judging in
the lair, is casual in T-shirt and jeans. She is hugely
enthusiastic about the whole idea of entrepreneurship
education. “It’s brilliant that people have realised that
kids can be taught the confidence to go out there and
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sell,” she says, “Nothing like that existed in schools in
my day. This is such an impressionable age – it’s great if
they can start realising now how strong and
independent they are capable of being.”
Shaa Wasmund, an internet entrepreneur, agrees with
Jo that it is a brilliant idea to catch the kids when they
are young: “Small wins and successes at this age give
encouragement and confidence.” Like Jo, she feels that
NFTE’s programmes give young people long term skills:
‘Even if they don’t end up working for themselves, they
learn initiative, creativity – an ability to think outside
the box.’

Josie making her winning pitch in the Lions’ Lair

School, for example, intends to start a shop selling
products especially for left handed people - her little
brother is left handed and her family find it difficult to
buy stuff he needs.
But several students at the fair were neither studying
business nor had they considered going into business
when they were older. Leanne from Norbury Manor
Business and Enterprise College is studying Art, English
Lit, Spanish and Product Design. She feels the NFTE
project helps her with her self presentation in English
and acknowledges that the skills she is learning now
would help if she had a career in Product Design. She
has never much fancied a career in business but says
that after today she will probably think about it. She is
perhaps inspired by the success of her school mate,
Josie, who shone in the Lions’ Lair.
Josie is studying for Biology, English, Art and
Psychology As levels and has never had much interest in
an entrepreneur career either. But she feels she has
learnt lots about herself today. “I didn’t know that I
could do that,” she confesses, speaking of her success in
pitching for money. And has her achievement changed
her own view of her future? “I never really thought
about going into business when I finish studying,” she
says thoughtfully, “but I think maybe now I would
really like to give it a try.”
Further information about NFTE is available from
www.nfte.co.uk.

Prizewinners getting business advice from entrepreneur Marcus Miller

Andrew Wilder is also an entrepreneur but is here in his
capacity as a NFTE representative, having become an
enterprise advisor for the organisation a couple of years
ago. “I get my kicks now from getting young people into
the world of work and entrepreneurship,” he says. Like Jo
and Shaa, he feels that getting the kids young is hugely
helpful, “I’ve worked with lots of would-be entrepreneurs
in their twenties and thirties,” he says, “and many of
them have said to me that they wished they’d been given
encouragement when they were younger. If you can get
the enthusiasm of kids this age you can give them a lot confidence, the realisation they can turn a profit amazing! Fourteen to sixteen is the ideal age.”
Most of the young people that I spoke to were intending
to go into business in some form or another when they
were grown up. A few had quite specific ideas about this
already; Jackie Adenaji from Kingsford Community
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Saira Khan: Entrepreneur and
Role Model
Saira Khan is one of the biggest success stories of the current
boom in TV enterprise shows. Following her prominence in the
first episode of The Apprentice she has recently published a guide
to business success and is currently filming a new TV series
about enterprise and young people. In this interview she speaks
to Julian Gibbs about her background, her style of doing
business and about enterprise education.
JG: Saira, when you were secondary school age did you
have any kind of entrepreneurship experience at all?
SK: My family were very working class and my parents
both used to work in factories. I grew up in the
Midlands, it was quite a humble kind of beginning and
I was very aware of money, how it restricted me from
doing certain things but also there was real discussion
about it in our house. Even when we were very young, I
remember mum going to work, dad going to work and
then coming home with their wage packets and my
mother would lay out the money in sections on the table
- how much for the bills, how much for food - making
it very visible. I don’t think she did that consciously but
it was just the way that she did it. I remember just
looking at this money, thinking, blimey, my mum
worked really hard for this brown packet.
JG: So you grew up with budgeting?
SK: Yes, I was very aware that we couldn’t spend too
much and mum was in charge of how we spent it. So
managing money has never been something I’ve been
scared of. But I wanted to strive for money because I got
the impression that if you had money it opened up more
opportunities. And because my parents were both
working very hard, a work ethic was laid down for me
at a very young age. At the age of sixteen, the first time
that I could go to work, I joined my mother in the
factory for the whole of the summer, when my friends
were on holiday; I got that wage packet and it felt good
to have that money.

JG: What about careers advice?
SK: The careers advice in those days was absolutely
shocking. It wasn’t about being positive, it was about
putting people in certain pigeon holes and saying to
them: “this is what you can be good at, this is what you
can’t do.” We weren’t encouraged to express ourselves
or to think outside what our parents were doing. I
thought you could only get into business if you had
maths, and I was terrible at maths. I got pushed into
arts and there was no moment in any part of my
education where I was given the opportunity to think perhaps I’d be quite good at business. Nobody was
looking at my character or my personality.

JG: What about your dad?
SK: My father was quite entrepreneurial. He came to
this country with absolutely nothing and saved up and
bought one council house and made some money on
that and then worked hard to buy another. He was
always investing money in different projects. So that
feeling of being an entrepreneur was something that I
learnt from my family: go out and work and always
better yourself. My mother worked for a bonus and she
worked overtime. It wasn’t 9-5 for my parents, it was
doing as much as you can. It was about energy really.

JG: Do you think enterprise is something you can learn
at school?
SK: Not completely. But your interest in it can be
encouraged. I’m involved in Enterprise Week and with a
new BBC programme called ‘Beat the Boss’ where we
actually have three kids from the age of eight to thirteen
pitched against three entrepreneurs who have to come
up with a product that the kids market. One of the
reasons why that programme came about is because we
found that young people now are interested in business,
they want to take ownership and they’re very interested
in how to make money, and also how to bring their
creative ideas into reality.

JG: Did you learn anything about enterprise at school?
SK: Nothing, absolutely nothing and I think that was one
of the biggest failings of the education of my generation
which was very much centred on academic work. It didn’t
cater for students who had different inclinations.
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JG: I know you’re particularly interested in the
position of young Muslim women. Do you think that
entrepreneurship has anything especially for that
group?

them because they’re in their early stages - but I am
totally confident that I know exactly what I’m talking
about. I’ve worked in the corporate environment,
worked with some of the best companies, worked with
some of the leading brands, seen how people grow. I can
now take that knowledge and put it to use in my own
developments. But I would have been stuck if I’d left
school at eighteen or even if I’d got a degree at twentyone and thought, right, now I’m going to branch out.
It’s slower progress, and you make more mistakes if you
go along that route.

SK: I think definitely. Coming from a Muslim
background, I know there is this divide between what
men can do and what women can do. Some kids feel
they can’t do certain things - or choose not to - because
they might be betraying their religion or beliefs. But
because of the Asian work ethic, they have probably
been brought up in a more entrepreneurial environment
than many children. Entrepreneurialism offers Muslim
girls a chance to work for themselves and be their own
boss. That is very, very attractive.

JG: Then the danger is that you end up discouraged
and give up?
SK: Absolutely, absolutely. 90% of all start up
businesses fail when they are growing, and the reason is
that people do not understand the theory of cash flow
and making sure their marketing plan is right, their
business plan is watertight, that their emphasis is on
sales.

JG: Do you see yourself as a role model for this group?
SK: I would like to be, yes. One of the biggest barriers
facing Muslim women is after they’ve gone to university
how do they convince their parents they need to go to
work? Breaking through that means a lot of personal
heartache and breaking away. I think they need more
role models and people have said to me, “you are a good
role model because you’re saying to Muslim women,
you can go out there, you can make it work but you can
also keep your cultural and religious beliefs and be true
to them.”

JG: You’re probably fed-up with being asked about
‘The Apprentice’?
SK: No, I’m not at all. I loved ‘The Apprentice’, it
changed my life.
JG: Why do you think you did so well?

JG: Do you think that entrepreneurship, offers a
particular opportunity to kids from more working-class,
poorer backgrounds generally?

SK: I knew my strengths, I’m a sales person, and that’s
what I was good at. The other thing was, you know, I
woke up every day wanting to be challenged. It was very
much about focus and stamina. I was in that house for
three months, without any contact with any member of
my family, except for one telephone conversation every
Sunday. That kind of pressure will break some people. I
loved it.

SK: I think it absolutely does. We do operate in a class
system and it will be a very long time before that goes
away, but being an entrepreneur allows you to break out
of that mould. Looking at my own working class
community in the Midlands, I know that people are not
scared of working - what they need is knowledge of the
proper way to start up and develop businesses.

JG: It presents the successful entrepreneur – in the
person of Sir Alan Sugar - as being someone who can be
really quite horrible. Do you feel it’s necessary to be that
horrid to be successful?

JG: What do you reckon is the best way of getting that?
SK: Big corporations, who have got the time and
money to invest in you. I don’t think it’s good to think
you can leave school at sixteen and have a bright idea
and go and make it happen. You need to learn the rules,
you need to learn what marketing is about, you need to
learn what PR is about, what sales is about, see how all
of those departments interact. Once you’ve got that
training, investment and knowledge behind you, you
can then go out and have your own ideas.

SK: I think what Alan Sugar represents is a leader who
hasn’t moved on into the modern world. When Alan
Sugar came into business it was cutthroat, it was
pressure, it was hard and I think that’s what he
represents.
JG: So you don’t think you need to be like that
nowadays?
SK: No, and I don’t think people will tolerate that kind
of leadership any more. Sir Alan has qualities which a
leader needs - he’s a strong character, he’s passionate
and he’s got a lot of experience. But you don’t need to
be nasty, or swear or be rude and in order to lead; in fact,
you can’t afford to because people just won’t take it.

JG: Is this the message that kids are getting at the
minute?
SK: No, and I think that’s one of the biggest failings.
We’re encouraging kids, from a very young age to take
say “right yeah, got a good idea, I’ll go out and do it.”
But then they get stuck when they want their business
to grow. Because you need the training to understand
what resources you need to bring into your organisation
for growth to happen.

JG: Would you say that other types of leadership are
more effective?
SK: I think there are all types of leaders. Sir Alan is just
one a certain type. His attributes are great for television.
But you also need to look at people like Anita Roddick,
or even Richard Branson, milder characters who have
been very successful but haven’t had to be so hard on
people to get to where they wanted to.

JG: So enterprise education is more than just ideas you
are given at school?
SK: Completely, completely. I’ve got a couple of
companies up and running now - I can’t talk about
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JG: One of the reasons you were very successful with
the public in The Apprentice is that despite your
pushiness you came across as very warm and likeable.
Would you say that is part of being a good salesperson?

SK: Yes, I think the most important thing is to
understand what it is that you really like doing. Are you
creative? A sales person? Do you like marketing? Are
you a designer? Try to understand yourself from the
kind of TV programmes that interest you, the books you
read. Listen to what other people around you are saying
you’re good at - see if you agree or disagree. Being aware
of your own potential at a young age is a real strength!

SK: Absolutely, I was taught from a very young age by
a very good trainer, who always said to me ‘Saira, people
buy people.’ There are thousands of similar products out
there, what gives a certain product it’s competitive edge
is the person that it’s associated with, the values of that
person, the customer service that person offers

More information about Saira Khan is available at
www.sairakhan.co.uk. Saira’s guide to business success,
P.U.S.H. for Success, was published by Random House in
March.

JG: Would you have any other advice for young people
thinking of going into entrepreneurship?

Enterprise and Citizenship
The Trident Trust is well known as a co-ordinator of workexperience placements and for a number of programmes which
aim to develop employability. In this piece, Nicky Godding
describes a new initiative, the Citizenship Project, which is
aimed at developing social enterprise and brings together schools
with an international bank and a national museum.

their day at The Design Museum learning how to make
pencil cases and other products by ironing plastic bags.”
Another school, Charles Edward Brook at Oval,
Kennington is using its Deutsche Bank funding to
progress a ‘shed on wheels’ project first developed last
year. This exciting project has so far equipped a shed
with a range of story–telling items and phase two is
aiming to take the shed out on the road to communities
across the area.

Funded by Deutsche Bank and organised by the The
Trident Trust, the Citizenship Project is helping 40
enterprising schools across the country use their
citizenship and enterprise lessons to make a real
difference in their communities.

At Colne Community School in Brightlingsea, Essex the
students have developed a “Look for the Smile’
campaign which has kitted out a room to help improve
relationships not only between students, but also
between parents and teachers too. This project is already
helping to reduce incidences of bullying within the
school as young people know they have somewhere, and
someone, to turn to.

Called The Citizen Project, and accredited by ASDAN (a
nationally approved awarding body offering
programmes and qualifications to develop key
skills and life skills), pupils from 11-16 years old are
invited to bring their community and social enterprise
ideas to life through a special day’s workshop at The
Design Museum and planning, recording and evaluating
the project through support from The Trident Trust using
a dedicated website (www.thecitizenproject.co.uk).

Tessa, who works closely with each school, is amazed at
the enterprising ideas developed by the students.
“Young people are naturally enterprising, sometimes
identifying incredibly simple solutions to problems
which have eluded others. This project allows them to
develop and follow through their ideas through in an
ordered way so none of their work is wasted and all
results can be tracked.”

Trident Trust manager Tessa Mostyn, who is leading the
project, said: “So far 20 schools have won funding from
Deutsche Bank to develop their ideas, and some of these
ideas are starting to deliver results within their
communities. The project aims to help students set
challenges for themselves and develop their skills of
enquiry, communication and participation.”

For more information on any of these projects, or for
information on others across the country contact Tessa Mostyn
on 01793 783359. For more information on The Trident Trust
visit www.thetridenttrust.org.uk and for information about
Deutsche Bank’s volunteering programmes, charitable giving
and community partnerships visit www.communityuk.db.com

The Elizabeth Garett Anderson school in King’s Cross,
London launched “Refuse to Waste” this year. This
project aims at funding special recycle bins within their
school, and goes even further by identifying
opportunities to recycle within the school. Students spent
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Talking Heads …
The following comments from two Headteachers are drawn from the 47
regional conferences on enterprise organised by the DfES.

(A media company) with them and produced an
interactive DVD that has been endorsed by Royal
Geographical Associates and retails at £6.49.
➣ The students also developed presentation skills, team
management as well as media-related skills and a
chance of a lifetime.
➣ Social Enterprise – The Student Management
Board suggested we give something back to the
community and wanted to do a sponsored ‘Plane
Pull’.
➣ Masterclass Enterprise Days.
➣ Through the newly formed Enterprise Academy i.e.
where students aged 14-19 can follow an NVQ on
Business Start Up whilst developing a business
idea to fruition.
➣ Year 7 Team Building Induction – crossing the field
from A-B with a plank of wood and string, building a
tower from paper etc.
But – this was a somewhat scattergun approach and
therefore we needed to consolidate. The diagram below
highlights our House-Business approach to enterprise.
Each student is in a House – Capital Bank, Jaguar,
Marriott, New Mersey Retail or ScottishPower. Each
House offers a minimum entitlement in WRL &
enterprise to its students and allows access to all others.
We have a House Business & Enterprise Coach for each
house and the business has a key player for them to
liaise with – each House has a strategic plan.

Anne Stahler, Headteacher, New Heys 11-18 Community Comprehensive
School, Liverpool

I do not profess to be a guru on work-related learning and
enterprise but I am passionate about teaching and
learning and the future of young people and I am
interested in sharing our experiences at New Heys School.
At New Heys we aim to ‘Develop a Personalised
Learning Community’ that everyone follows. A bespoke
programme that is centred around a ‘toolkit for life’.
If we look back at the New Heys story and go back 6/7
years, our A*-C GCSE was 16%, staff morale was low,
students had low self esteem and little aspiration. We
had to engage in radical changes and future
thinking. At the same time new, transnational
companies were re-locating to Speke/Garston e.g.
Capital Bank, Marriott International, Jaguar. We
engaged them early and asked what skills their future
employees required. We also worked with the LSC on
skills gaps data. We then did the dreaming and asked
ourselves the question…

KEY STAGE 2

KEY STAGE 3

Mini Masterchef – a literacy &
numeracy exercise to cook a
healthy eating breakfast.

“What skills do we want our children to leave
New Heys with?”
and the answer was communication skills, presentation
skills, social skills, team-building skills, but our
employers talked also of vision thinking, project
management, negotiation skills, conflict resolution etc.
We now see these skills as fundamental to the National
‘Enterprise’ agenda.
So, we embarked on a 3 prong attack…
1 Embedding the work-related learning &
enterprise strategy across the curriculum
2 Establishing the House Business system
3 Broadening choice and opportunity at 14-19 –
The Academy Programme
but in reality, our students acquire WRL & enterprise in
a myriad of ways. Some examples include:➣ Enterprise through the curriculum e.g. Iceland
interactive DVD in Geography in which our
youngsters went to Iceland to study glacial scenery
and alternative tourism but took River Media

• ME PLC – looking at employee
code of conduct.
• Business Challenge e.g. solve
vandalism on sub-station.
• Young Managers – 6 sessions
on Management Training
Programme.
MARRIOTT
HOUSE

KEY STAGE 4
Languages for Life Masterchef
Curriculum Projects – our first
Marriott Masterchef flew to
Germany to take her International
Chefs training package that she
won through our Masterchef.

KEY STAGE 5
Marriott Academy
A two day training programme
linked to NVQ in Customer
Service.

KEY ISSUES TO CONSIDER…..
• Remodelling Agenda e.g. Entrepreneurs In Residence,
Consultants, Learning Resource Assistants.
• Resources e.g. transport – for us currently £11k
• Timetable – How far will you go? Do you need one?
• Community – use it and work for it – a true partner.
• Look at sector skills gaps, regeneration etc.
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ASSESSING LEARNING
Business and Enterprise is a compulsory core at KS3
and we are currently devising levels. Key Stage 4 has a
range of personal pathways which include DiDA (ICT
intro Enterprise Education Unit), Applied Business
Studies, GCSE Business and Communications Systems,
French and Business GCSE, Applied Leisure and
Tourism GCSE, BTEC ICT@Work, Media Studies, BTEC
Performing Arts. We also offer the ASDAN Certificate of
Personal Effectiveness for Years 8-11 which includes
units on Foundation for Work, Personal Finance, Work
Experience, Citizenship and PSHE. We also run
‘alternative’ courses e.g. Not Just for Profit a social
enterprise – an activity delivered by the Robert Owen
Society.

Martin Bayliss, Headteacher, Holyhead 11-16 School in Birmingham

Enterprise education is important to us at Holyhead
School. It is important for the local area. Enterprise
capability is a key element of future employability for all
in Handsworth. Currently local unemployment stands
at approximately 20% compared with a national average
of 2.4%. Avoiding ‘Worklessness’ is a key target for
Neighbourhood Renewal. Self-employment is
increasingly important for the local economy;
entrepreneurship is increasingly important to young
learners. Many young people in Handsworth aspire to
eventually setting up their own businesses or join family
run enterprises.

RESOURCING AND COLLABORATION
Our school is a member of the TITAN partnership
which exists for schools to access a single point of
contact to become involved in existing and new
enterprising activities. It consists of 8 schools and 12
education business organisations committed to raising
levels of motivation and aspiration of young people. It
has a full-time enterprise co-ordinator, organising joint
projects and events, funds allowances for key staff and
provides enterprise project consumables. We hosted an
Enterprise Advisor for one year and he helped the school
to complete an audit, linked to key subject leaders,
provided ideas for an enterprise programme, forged
links with business and community organisations and
enabled resources to be pooled with the other schools in
the enterprise cluster group. Under the ITT/Workforce
Remodelling developments the school is committed to
recruiting, training and promoting entrepreneurial
‘hybrid staff’ with business experience to key posts.

HOW WE SUPPORT ENTERPRISE
LEARNING
Enterprise is not seen as a bolt-on but as being
integrated with the curriculum. We see ourselves as
an enterprising school with a whole school approach
to enterprise education. Work-related learning and
enterprise are delivered through different parts of the
curriculum – Personal Effectiveness Programme; work
experience, GCSE subjects, 14-19 collegiate. Social
entrepreneurs from the community and social sector
work closely with the school – many are parents and
former students. Students are also encouraged to
participate in programmes of activities and events to
benefit other students e.g. KS2 Saturday School.

“Did you get my letter re. Further Improvements to
Holyhead School?
When can I expect a response?
Yours respectfully”
Abdinassir M. Ibrahim Y8

IS HOLYHEAD AN ENTERPRISING
SCHOOL?

Student volunteering is encouraged to benefit the
school and the wider community and teams of student
are involved in fund raising for local or national
charities / social outings for a local senior citizens club
and school events. They are all organised and directed
by the School Council and linked to Ward Consultancy
and regional YPP.

We think it is. We have worked to create an ethos
which encourages both staff and students to take
responsibility for decisions and we are developing
innovative ways of teaching and learning which engage
local businesses and the community and building on
our TITAN experience to consider developing a
commercial wing to the ‘organisation’. We aim to be a
learning organisation in which our most important
resource is people. All recent initiatives have been
bottom-up and activity has been geared around nonexploitative, responsible ‘social entrepreneurship’.
Many initiatives are also student-driven.

“We’re staging a Performing Arts Showcase this July. We
want to put on a dress rehearsal for New Intake afternoon
with a final performance to guests the following evening. All
proceeds will go towards hiring a venue for the school leavers’
prom and provide an annual Drama Prize for Presentation
Evening. We’ve printed the tickets – would you like to buy
one Sir?”
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Ensuring quality in
enterprise learning
Gary Forrest, Programme Leader Work-Related Learning,
Qualifications and Curriculum Authority sets out a QCA
perspective on enterprise education.
QCA has been taking a keen interest in enterprise
education as part of our remit to develop the curriculum
and qualifications for learners of all ages. We monitor
the curriculum annually and in 2005 we looked at
enterprise learning in the context of the statutory
requirement for work-related learning at key stage 4. We
gathered data from over 300 schools, and the results
show that good progress has been made in relation to
provision for enterprise learning. Our survey does not
tell us much about the quality of the enterprise
experiences schools are providing, but we know from
other monitoring activity that it is variable. So while the
quantity of enterprise activity may be increasing, what
can schools do to improve the quality?
In 2005 QCA published criteria for schools to use to
ensure quality in enterprise education, as part of the
statutory requirement for work-related learning. Three
tables set out quality criteria and evidence indicators for
programmes and individual activities. The evidence
indicators are not exclusive but give an indication of the
quality expected for each criterion. Teachers can use the
criteria as they plan, deliver and review activities.
Introducing enterprise activities into the curriculum can
serve a variety of different purposes and it is important
that the aims and learning objectives are well defined.
All subjects in the curriculum can support enterprise
learning and to help teachers QCA has published
material on its 14-19 learning website. The exemplar
case studies illustrate how subjects within the
curriculum can support students in developing
enterprise as part of their work-related learning at key
stage 4.
In terms of recognising achievement in enterprise
learning, both assessment for learning (formative) and
assessment of learning (summative) can be useful in:
◆ monitoring and evaluating the extent to which
enterprise activities lead to learning
◆ motivating and assisting students to recognise and
value what they are learning
◆ informing the design of enterprise activities to suit
learner needs
◆ ensuring appropriate progression.
Using qualifications and awards can raise the profile of
enterprise learning. It may also help the school and
others, such as business/community partners, feel
confident that young people have acquired relevant
skills and knowledge to prepare them for adult and
working life.
Evidence of achievements in enterprise learning can be
recognised through students’ main programmes of
learning for qualifications such as GCSEs, and

enhanced through opportunities to gain additional
qualifications or units.
In terms of existing accredited qualifications there is
already comprehensive availability for delivery of
enterprise pre-16. These include:
◆ all key skills – in particular the wider key skills which
are an excellent vehicle for recognising enterprise
skills;
◆ GCSEs – although not a mandatory requirement, the
GCSE in Applied Business opens up possibilities to
include enterprising activities. Other GSCE
programmes can also promote enterprise skills if
deliverers want to;
◆ OCR’s general enterprise qualifications at entry level,
level 1 and 2 which relate specifically to Young
Enterprise; plus
◆ various career and preparation for employment
qualifications.
The QCA website OpenQUALS (www.openquals.org.uk)
contains a searchable database of all accredited
qualifications and awarding bodies. See also the
websites of individual awarding bodies for details of
qualifications and to obtain copies of specifications and
advice.
However, evidence of learning does not always need to
be assessed in a formal way. Informal recognition can
involve a range of adults such as teachers,
parents/carers and business/community partners as well
as other students. This type of assessment will be
carried out through discussion, questioning, looking at
reports or products, observation of activities or
presentations and will include constructive feedback to
acknowledge what has been achieved.
Examples of informal assessment include:
◆ discussion by students, during progress reviews or
debriefing activities.
◆ personal recognition by students of what has been
learnt and achieved, involving self-assessment using
ICT-based programmes, skill checklists, quizzes or
practical tasks.
◆ peer assessment, through observation, paired/group
discussions or tasks
◆ use of assessment criteria contained in awards or
qualifications as a formative tool for identifying
learning objectives and outcomes.
Enterprise learning can help raise aspirations and
develop valuable skills for both higher education and
employment. However, effective management of
enterprise activities and experiences is required to
ensure that learning is maximised and that we leave
students with more than a ‘warm fuzzy glow’.
Further details of QCA guidance on work-related learning and
enterprise can be found on the QCA 14-19 learning website
www.qca.org.uk/14-19
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Links and Resources
Organisation: Bright Futures and The
World of Enterprise
Contact name: Stuart Kinghorn
Telephone: 01934 520 320
Email: stuart@worldofenterprise.co.uk
Website: www.worldofenterprise.co.uk
Information: The World of Enterprise Experience is an activity
based enterprise programme developed to kick start enterprise
initiatives for schools and colleges throughout the UK. All
events are run by our own team of professional presenters. We
organise and deliver the whole experience leaving teaching staff
free to facilitate and benefit from the learning experience. All
programmes focus on both social (non-commercial) and
commercial enterprise using state of the art audio visual
equipment to enhance the experience.

dynamic, interactive events. Students are given the
opportunity to practise enterprise skills, guided by facilitators
from the world of work. Enterprise InterActive is an inspiring
day, delivering key learning points while allowing students to
shine outside the classroom environment. CRAC’s
Enterprising Teacher Programme is designed to embed
enterprise teaching in schools. It focuses on the attitudes and
personal skills necessary for success in a changing world.
Organisation: The Centre for Community
Enterprise
Telephone: 011-250-723-1139
Email: ccelewis@island.net
Website: www.cedworks.com
Information: A pre-eminent source of expertise and
resources in community economic development (CED) for
practitioners, researchers, students and government agencies.
It offers consulting services in starting and strengthening CED
organisations, revitalising communities and developing
community-minded businesses. CED is involved in curriculum
design and delivery and publishing — including the quarterly
CED
magazine
Making
Waves.
Its
website,
www.cedworks.com also houses The CED Digital Bookshop,
an on-line index of hundreds of articles, papers, and books
concerning community and economic development,
searchable by subject, author, and date.

Organisation: businessdynamics
Telephone: 020 7620 0735
Email: info@businessdynamics.org.uk
Website: www.businessdynamics.org.uk
Information: A leading national business education and
enterprise charity, which aims to bring business to life for
young people aged 14-19. By using real business people as role
models, they aim to raise aspirations, unlock potential and
bridge the gap between school and work, giving young people
the skills and knowledge they need to be effective in the
workplace.
Founded in 1977 by 3i, Europe’s leading venture capital
company, businessdynamics runs programmes in schools and
colleges across the UK. In 2003/4 it reached more than 80,000
students though various programmes.

Organisation: Changemakers
Telephone: 01458 834 767
Email: info@changemakers.org.uk
Website: www.changemakers.org.uk

Organisation: CEI Excellence in
Enterprise Education Award
Contact name: Pat Lyness
Telephone: 02476 523948
Email: cei@warwick.ac.uk
Website: www.warwick.ac.uk/cei
Information: The aim of the award is to offer schools (or
colleges) self-review materials to analyse and assess the
quality of their enterprise activity and to put forward a
submission to CEI to receive recognition of their work. If
successful the school receives an award and use of a kitemark. The school is expected to carry out an assessment of
enterprise education, currently under way in the school, in
several defined areas — planning and preparation for delivery,
delivery methods etc. The award submission consists of a
summary of the school’s position and reference to supporting
evidence. In addition, the school has to identify one successful
enterprise activity currently taking place and describe, in a
brief case study, the enterprise learning taking place.

Information: A national charity which promotes and
develops young person led action and learning. Through their
programmes of social enterprise, citizenship and youth
participation they hope to challenge, empower and support
young people to address the issues that concern them. The
Changemakers Social Enterprise programme is the result of a
2-year pilot funded by the DfES and LSC. It is a 60 hour
programme which includes Change It, an online learning
element and it is available to all schools.
Organisation: CSV Education for
Citizenship and Enterprise Education
Contact name: Tim Minor
Telephone: 020 7643 1311
Email: tminor@csv.org.uk
Website: www.csv.org.uk and
www.csvcommunitypartners.org.uk
Information: CSV create opportunities for schools, colleges
and universities to develop learning through real-world,
problem based collaborative approaches with strong levels of
student ownership and initiative. The CSV/Barclays New
Futures programme has produced a number of case studies
showing how enterprising and active young people can be
when they are given the means to address social issues that
affect the wellbeing of the community. The Community
Partners website provides access to organisations nationwide
which can model enterprise activity for students and work in
partnership with them to deliver enterprise outcomes.

Organisation: Careers Research &
Advisory Centre (CRAC)
Contact name: Tom Taylor
Telephone: 01223 448525
Email: thomas.taylor@crac.org.uk
Website: www.crac.org.uk
Information: CRAC is an independent charity with over 40
years experience of delivering interactive training in schools
and colleges, for students and teachers. Enterprise InterActive
enables schools to address the enterprise agenda through
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Organisation: Channel 4 - Real Deal
Contact name: Kim Bedi
Telephone: 0207 306 5355
Email: kbedi@channel4.co.uk
Website: www.channel4.com/realdeal
Information: If you already have a great idea or just want to
know how to get an idea off the ground, we’re here to help you
work out how to do it. When you’ve got an idea, we’ll show
you how to put a formal business plan together, what kind of
investment is out there and we’ll help you pitch to potential
investors. From ideas to reality, The Real Deal is a rich media
experience for the aspiring entrepreneur.

team. The CIC will offer schools the tools to highlight current
enterprise activities and methodology. Depending on need, a
wide variety of inclusive packages can be provided according
to each school’s requirements.
Organisation: The Enterpriser Ltd
Telephone: 07813931163 or 07904404069 or 01752
405998
Email: info@theenterpriser.co.uk
Website: www.theenterpriser.co.uk
Information: ‘The Enterpriser’ delivers enterprise education
and WRL through ICT. It is an interactive and animated webbased game with sound effects and a computer-based student
workbook. The Enterpriser aims to influence the thinking of
KS4 students, raising aspirations, improving attitudes —
helping them to have a ‘can do’ attitude and be successful.
Students have fun and develop enterprise capability, business
and economic understanding and financial awareness as
decision-makers in 4 different types of business, whilst
winning virtual money. Students create a record of their
abilities, skills, interests, responsibilities and experience of
work leading to a persuasive CV. It also guides students to
identify goals and develop a career action plan.

Organisation: The Countryside Agency
Telephone: 01242 533365
Email: roger.turner@countryside.gov.uk
Website: www.countryside.gov.uk
Information: In 2005 the Countryside agency formed a new
Commission for Rural Communities, to act as rural advocate,
expert adviser and watch-dog with a particular focus on rural
disadvantage. It will also form as part of a new integrated
agency to provide an integrated approach to sustainable
management, enhancement and use of the natural
environment. Its socio-economic delivery schemes are
delivered mostly by RDAs and Defra. Through these new
organisations it offers knowledge and enthusiasm to benefit
people and places in rural England.

Organisation: FutureVu
Contact name: Chris Monk
Telephone: 01908 246720
Email: info@futurevu.com
Website: www.futurevu.com

Organisation: Demos
Contact name: Sarah Gillinson
Telephone: 0207 367 6336
Email: sarah.gillinson@demos.co.uk
Website: www.demos.co.uk
Information: An independent think-tank whose aim is to
create an open resource of knowledge and learning that
operates beyond traditional parties, identities and
disciplines. For Demos, enterprise learning is an area of
growing interest. Having published Enterprise Learning
www.demos.co.uk/catalogue/enterpriselearning/ in 2000, it is
excited by new developments both in the Enterprise
Pathfinder and in post-16 education more generally.

Information: A not for profit organisation dedicated to
improving access to the workplace for young people. The
Virtual Interactive Employer’s Workplace (VIEW) is a
multimedia application providing a means to ‘tour’ a
workplace using 360 degree panoramic images. The student
can move from point to point looking around them gathering
visual information. Clicking on objects offers: closeups, image
series, real documents and interviews with employees. VIEWs
have been made of Gatwick Airport, Ford, Eli Lilly, Dover
Coastguard Station, Costain Construction, Stoke Mandeville
Hospital, House of Fraser, small businesses supporting
enterprise education and Addenbrooke’s Hospital —
Healthcare science.

Organisation: Enterprise Insight
Telephone: 020 7395 8019
Email: info@enterpriseinsight.co.uk
Website: www.enterpriseweek.org
Information: The annual focus of the Make Your Mark — Start
Talking Ideas campaign is Enterprise Week, a national week of
activities promoting and celebrating enterprise. In 2005 there
were 2215 events and around 408,000 participants including
many students and teachers. Add Enterprise Week to the diary
(13 — 19 November 2006) and help create a buzz around
enterprise in YOUR school. Visit www.starttalkingideas.org for
real life case studies and a guide to help young people make
their ideas happen.

Organisation: HTI (Heads and Teachers
in Industry)
Telephone: 024 76410104
Email: alison.halford@hti.org.uk
Website: www.hti.org.uk
Information: HTI is an independent, not for profit, social
enterprise that works in partnership with business, education
and government to enhance education leadership and the
employability of young people. With 20 years of experience,
HTI offers schools a range of ways to engage in more
enterprising initiatives:
◆ Teacher secondments into business;

Organisation: Enterprise Lowestoft
Email: info@enterpriselowestoft.co.uk
Website: www.enterpriselowestoft.co.uk
Information: One of the first Community Interest
Companies registered in the United Kingdom, Enterprise
Lowestoft is intended to assist schools in the delivery of the
enterprise education agenda. Following a successful two years
leading two Pathfinders, winning the title for Waveney and
Lowestoft of Enterprise Capital of the Eastern Region, the CIC
has been established with support of the DfES, Warwick
University CEI, Adnams plc and the Lowestoft Pathfinder

◆ Take Five projects where individuals from business
volunteer to work on school based leadership and
management activities;
◆ Enterprise Rapport which assists schools in making more
productive business relationships;
◆ Raising the Game, an innovative workshop which will
engage parents in supporting enterprise learning in the
school;
◆ Plus a range of other enterprise activities for teachers
and youngsters.
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Organisation: Institute of Chartered Accountants
in England and Wales (ICAEW)
Contact name: Kassia Gardner
Telephone: 01908 248040
Email: careers@icew.co.uk
Website: www.icaew.co.uk/careers

Organisation: NFTE UK
Telephone: 0207 487 7698
Email: info@nfte.co.uk
Website: www.nfte.co.uk
Information: The Network for Teaching Entrepreneurship, is
an affiliate of the National Foundation for Teaching
Entrepreneurship, a UK-based non-profit organisation. Its
mission is to empower young people to overcome
disadvantage, by teaching them to be entrepreneurial and
developing their business and life skills. NFTE UK engages a
diversity of students with the tools for business start-up,
providing curriculum development and teacher training.

Information: A range of resources are available to support
work-related learning and enterprise in key stage 4 from the
Institute of Chartered Accountants in England and Wales
(ICAEW) — the largest professional accountancy body in
Europe. They offer a business game, for Year 11 students,
which is based on the experiences of a start-up business. They
also have a dedicated careers website, information brochures
aimed at 14-19 students and can arrange presentations on
careers in chartered accountancy with opportunities to link
with local firms.

Organisation: Nottingham Education
Business Alliance (NEBA)
Telephone: 01623 404345
Email: admin@neba.org.uk
Website: www.neba.info

Organisation: Laisterdyke Business &
Enterprise College
Telephone: 07973 837 342
Email: g.liston@nbvlc.org.uk
Website:
www.laisterdykeenterprise.org.uk

Information: Part of the national EBP network forging links
between business and education to bring alive work related
learning. Enterprise Skills Index (ESI) is an on-line tool
which baselines and subsequently measures the development
of enterprise skills of individual students and across whole
cohorts. A major challenge for many current enterprise and
WRL development programmes is the lack of meaningful
evaluation of skills acquisition. ESI can provide individual
student profiles, highlight areas for development and measure
the impact of curriculum delivery. This tool guides teachers in
benchmarking the effectiveness of enterprise and WRL
activities within schools as well as informing broader
curriculum planning and delivery.

Information: There are many ways to develop enterprise
education within schools. At Laisterdyke Business &
Enterprise College, we have made extensive use of enterprise
projects and enterprise challenge. These involve students
across all key stages and typically involve local businesses and
‘real world’ situations.
Organisation: National Education
Business Partnership Network (NEBPN)
Telephone: 01635 279914
Fax: 01635 279919
Email: office@nebpn.org
Website: www.nebpn.org

Organisation: pfeg
Telephone: 020 7833 2184
Email: info@pfeg.org
Website: www.pfeg.org

Information: NEBPN is the national voice for 123 Education
Business Partnerships whose main aim is to support all
aspects of work-related learning. In addition to being
collectively the largest providers of both work experience
(300,000 placements a year) and professional development
placements for teachers (20,000 a year) EBPs also locally
organise structured visits to the work place, reciprocal visits by
businesses into schools, mentoring programmes and support
many individual of curriculum areas. This involves working
with over 200,000 employers from all sectors. EBPs also
support the enterprise agenda via enterprise days, minienterprise and both local and national business challenges.

Information: pfeg’s mission is for all young people to leave
school with the confidence, skills and knowledge they need in
financial matters in order to participate fully in society.
Financial capability is an important element of enterprise
education and pfeg aims to provide teachers with what they
need to teach financial issues effectively. There is now a
growing enterprise section on www.pfeg.org, and pfeg are
currently reviewing a range of teaching resources that will
assist teachers to focus more on financial capability within
enterprise education. These resources will be mapped to
government guidance for both financial capability and work
related learning.

Organisation: The National Enterprise
Network (NEN)
Telephone: 01274 385842
Email:
info@nationalenterprisenetwork.co.uk
Website:
www.nationalenterprisenetwork.co.uk

Organisation: The Be Real game
Telephone: 01229 814840
Email: info@prospects-sales.co.uk
Website: www.realgame.co.uk
Information: The Be Real game is one of the popular Real
Game series of classroom-based lifestyle, learning and earning
resources. It delivers most of the learning outcomes for WRL
for both enterprise and financial capability, skills and
knowledge, in addition to CEG. The game is flexible and
comes complete with lesson plans, a facilitator’s guide and
support materials, and can be adapted to meet timetable
allocation. KS4 students are engaged in a variety of activities
including examining personal effectiveness and developing a
‘can do’ approach. Students also experience individual
learning, team working, decision-making, innovation and
economic and business understanding.

Information: Promotes enterprise education by providing
advice, support and training for those involved in the delivery
of enterprise programmes with young people. The NEN aims
to empower teachers to effectively deliver enterprise in the
classroom, embed best practice within the curriculum and
excel in achievement and attainment. The Network offers
training packages tailor-made to suit the needs of schools and
others wishing to work with schools to develop enterprise
education.
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Organisation: Rolls-Royce plc
Contact name: Nicola Guthrie (project
manager, Profitable Pursuit)
Telephone: 01332 247341
Email: nicola.guthrie@rolls-royce.com
Website:
www.rolls-royce.com/profitablepursuit

Organisation: Working on Enterprise
Telephone: 0113 2660 880
Email: becca@gapwork.com
Website: www.workingonenterprise.com
Information: A unique resource designed to help teachers
deliver enterprise education and work-related learning at key
stage 4. The product consists of an A4 folder of photocopiable
lesson plans, worksheets and projects along with CD-Rom
which includes a business plan, marketing strategy and fully
networkable, interactive exercises for students. Working on
Enterprise has been praised by teachers and students alike for
its ease of use and varied contents. Howard Davies himself has
seen the resource and said “Schools who followed your advice
would be likely to be meeting the requirements of the review
I led, in an effective way.”

Information: The world-leading power systems company for
aerospace, marine and energy markets, has developed
Profitable Pursuit, a business and enterprise simulation for 1419 year-olds. Students get hands-on experience in running a
business in competition with others. Successfully developed
by Rolls-Royce together with students and teachers, Profitable
Pursuit offers an extensive range of learning opportunities,
including business strategy, marketing, finance, operations
and external influences. Students also develop their
interpersonal skills. Profitable Pursuit is available in two
versions — aimed at Key Stages 4 and 5, and the content has
been mapped against GCSE and A Level business studies.
Teachers can access Profitable Pursuit by registering for one of
the regular teacher training day workshops.

Organisation: Enterprise learning
solutions from Young Enterprise
Telephone: 01865 776 845
Email: info@young-enterprise.org.uk
Website: www.young-enterprise.org.uk

Organisation: Transitions
Telephone: 0870 9906003
Email: transitions@transitions.co.uk
Website: www.transitions.co.uk

Information: Working with 3,500 schools, Young Enterprise is
the UK’s largest enterprise education charity. It offers a range
of “learning by doing” programmes for young people from 4 to
25+ years. Included in the range are company-based
programmes, where students gain experience of enterprise
through working together to run their own real company, and
seminar-based programmes that help students to develop
capabilities for enterprise, business and the world of work.
With over 40 years’ experience of developing and delivering
both tried-and-tested and tailor-made enterprise learning
solutions, Young Enterprise currently reaches 210,000+ young
people a year through the involvement of 3,000 UK businesses.

Information: A hub for best practice in enterprise education,
based between Cambridge and Nottingham Universities (two
of the UK’s leading enterprise teaching institutions) the
Transitions team has many years of experience not just of
delivering explicit enterprise education but also of how to
embed enterprise in other subject areas and inspire it in
others. This knowledge is directly transferable to schools.
Transitions believe the enterprise ethos needs to permeate the
whole structure of the school. They work directly with school
management and the whole staff body to catalyze staff in
releasing the spirit of enterprise across the current curriculum
in themselves and in all their students.
Organisation: Virtual Industry
Placement
Telephone: 0845 2266 526
Email: sredman@myvip.co.uk
Website: www.myvip.co.uk
Information: A national project that aims to harness the
work-related and entrepreneurial knowledge currently out
there in the work place and release it to learners using web
and email technology. People working in a broad range of job
roles have committed to provide a fortnightly ‘job diary’ and
share their knowledge of business and enterprise activity via
the scheme. Students have the opportunity to subscribe to any
number of Virtual Industry Placements in order to aid with
the development of the employability skills needed for the
working world. The scheme features a number of tools and
resources to aid teachers with the delivery and audit of
work-related learning and enterprise.
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Developing enterprise education:
a view from Ofsted
David Butler HMI (Specialist Subject Adviser for
Business and Enterprise Education, Ofsted)
Ofsted has produced two reports on enterprise
education for 14-16 year olds: Learning to be enterprising
(HMI 2148, Ofsted, 2004) and Developing enterprising
young people (HMI 2460, Ofsted, 2005). Both reports
identify good practice but also draw attention to some
shortcomings that need to be tackled if enterprise
education for all 14-16 year olds is to be implemented
successfully.
One of the key findings in our first report was that
teachers and students often did not have a common
understanding of enterprise education. The DfES
responded to this finding by suggesting that: ‘Enterprise
education is enterprise capability supported by better financial
capability and economic and business understanding.
Enterprise capability [includes] innovation, creativity, riskmanagement and risk-taking, a can-do attitude and the drive to
make ideas happen. This concept embraces future employees, as
well as future entrepreneurs.’ Schools welcomed this
clarification and our second report found a more
consistent understanding of enterprise education.
Establishing a common definition of enterprise
education amongst teachers must be the starting point
and the most effective schools address this through
their programmes of staff development. They also
ensure their students know what enterprise learning is
by making it explicit in programmes of study.
Developing enterprising young people identified 12 key
features for the successful development of enterprise
education. Two of these stand out as being of particular
importance: a strong commitment by senior managers
and the identification of clear learning outcomes.
Securing the commitment of headteachers for
enterprise education when they are faced with a
plethora of new initiatives and are under pressure to
raise standards is no easy matter. What arguments
might persuade them? First, enterprise education needs
to be seen as part of the wider statutory provision for
work-related learning. As such, it contributes to
learners’ personal development, particularly their future
economic well being. These aspects are part of the
Framework for inspecting schools. It is reasonable for
inspectors to ask schools how they are using their
additional funding to support enterprise education. If
this is seen as ‘the stick’, there are also ‘carrots’ to be
gained. There is good evidence to show that enterprise
education can add greatly to students’ enjoyment of
education and improve their motivation. It can also do
much to enliven subjects and increase their relevance by

setting them in real world contexts. Students often
speak enthusiastically about the enterprise activities
they have been involved. They particularly value the
opportunities these experiences provide to take
responsibility, show initiative and engage in problem
solving activities.
The lack of clearly defined learning outcomes for
enterprise education continues to be a major
shortcoming in many schools. Much energy goes into
devising interesting activities and too little attention is
given to identifying the knowledge, skills and attributes
students are expected to gain from them. Similarly,
there is insufficient emphasis placed on finding out
what students have gained through taking part in
enterprise activities. Schools do carry out evaluations
but they tend to focus on how much activities were
enjoyed, rather than what was actually learned. When
schools do identify learning outcomes they are often too
generic. For example, ‘demonstrating the ability to
present findings of a business investigation to a group of
employers’ is more useful than simply ‘improving
communication skills’. If the DfES definition of
enterprise education is accepted, a body of knowledge
and conceptual understanding about financial
capability and economic and business understanding is
required. Students by the end of Key Stage 4 might be
expected to have a basic understanding of how markets
operate, be able to evaluate different forms of payment
and know how the government finances public
expenditure.
Enterprise education often means schools rethinking
their approaches to teaching and learning. Enterprise
skills are best developed by involving students in
activities which allow them to plan, make decisions,
take risks, work as teams and evaluate the outcomes.
Teachers often find it difficult to ‘let go’, partly because
they fear losing control of behaviour. However, there is
considerable evidence of students who present
behavioural difficulties in more formal lessons
becoming engaged and remaining on task in well run
enterprise activities. Teachers, as well as students, need
to take risks! This does not mean teachers are left
without a role. They need to be very skilful in making
appropriate interventions to challenge students’ ideas
and encourage a great depth of thinking and
understanding through asking open ended questions.
Many would argue this is just good teaching anyway.

17

CENTRELINK

Enterprise Pathfinder Evaluation
groups, including examples of subject areas working with local
businesses and community projects.”
Workforce re-modelling also resulted in some
restructuring. For example, in one school people
involved in careers and guidance were taking a more
high-profile role in enterprise education. It was
common for schools in the same cluster to have at least
one person take a lead role who had expertise and an
understanding of enterprise.

The Enterprise Pathfinders were started in 2003/4 by the
DfES to test various approaches to enterprise teaching and
learning, with the intention of informing the wider rollout of enterprise education from 2005 onwards. Over £8m
was made available to 258 Pathfinder projects involving
over 700 schools, who bid for funding, either individually
or through cluster arrangements. Pathfinders covered the
full range of secondary schools in England. The DfES
encouraged projects to think creatively and was not
prescriptive covering the type of learning activities to be
used as delivery vehicles. Some enterprise activities lasted
5 days whilst others went on for a year or longer.

2. Approaches to enterprise education
Definitions:
Early on pathfinders tended to define enterprise
education in terms of primarily relating to ‘personal
development/personalised learning’, or skills associated
with enterprise capability but some adopted a more
broadly-based definition: …We’re taking a skills based
approach…We’ve defined enterprise education as seven
particular skills…By identifying enterprise capabilities across
the school we want students to become more skilled in those
things that make people successful. Good communicators, good
problem solvers, being able to persist at things, being creative –
the very skills that make successful learners. Over time an
increasing number of schools began to more clearly
define what was meant by enterprise education. More
schools embraced social and community enterprise
within their definition. Some approaches linked
enterprise to other curriculum initiatives such as
citizenship.

Aims of the Evaluation
1. To provide evidence of the nature, range and
quality of enterprise education and the
impact of activities on students, schools,
teachers and businesses.
2. To inform the development of good practice
guidance.
The evaluation report was completed in January this
year. Overall it showed that effective schools developed
an inclusive approach to enterprise education. They
provided awareness raising and training for staff who
used it to devise different ways to enhance student
enterprise capability through changes to teaching and
learning styles within subject lessons and existing ways
of working with partners to deliver work-related
learning as well as through specific enterprise activity.
For the evaluation various methods were used to collect
and collate information and observations and these
were eventually reported on under the main themes of
Management and Co-ordination, Approaches to
Enterprise Education, Professional Development,
Teaching and Learning and Working with Partners.

Ways of Approaching Enterprise Education
Many schools wanted to avoid enterprise as a ‘bolt-on’
and wished to adopt whole school approaches, to
change the school culture. However, this was not always
possible in the first year and activities in most schools
tended to be discrete. The longer the projects went on
the more students and staff got involved, with activities
extending into more areas of the curriculum:
…Increasingly, staff members come to us with good ideas
(rather than having to be prompted all the time). They can see
all the good things that are happening in the school and this
helps. Schools used a range of the following: discrete
activities; time-tabled lessons, extra-curricular
provision, enterprise as a sub-set of or embedded in
work-related learning, vocational courses, PSHE and/or
other subjects, ‘alternative curriculum
days’ with suspension of the timetable. Some schools
initially focused on one main approach such as discrete
days, with several broadening this or increasing the
number of students over time, whilst others adopted
from the start a combined approach.

EVALUATION FINDINGS
1. Management and Co-ordination
Management of Enterprise Pathfinders was generally
the responsibility of senior managers with the
headteacher, as an ‘enterprising professional’ providing
the vision and leadership to instil a belief in staff that
would lead to school improvement and raise
achievement. The appointment of an enterprise coordinator was usually helpful providing that the post
had status and was backed up by senior management.
Many co-ordinators had a business background and
some also took a lead role in cluster arrangements as
well as their own school. Most co-ordinators
highlighted the importance of being able to motivate
and communicate with staff as well as deal with
everyday practicalities.
“This year, one school has a new post at deputy head level to
manage business and enterprise activity. It is his responsibility
to promote enterprise within and outside the school and support
the co-ordinator of enterprise; there is also additional
administrative support. “It is working really well – enterprise
activities now extend across the whole school and for all Year

3. Professional Development
Professional development of all teachers, including
senior managers and head teachers, was seen as crucial
to the success of enterprise education and a key priority,
although in practice not always so easy to accomplish.
Nevertheless, some projects took a strategic approach
from the start, working with partners such as the
Enterprise Advisers, the Specialist Schools and
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Academies Trust, LEAs and Education Business
Partnerships. Examples of useful practice included: inhouse awareness raising; modelling skills/processes;
coaching/mentoring/support by experienced personnel;
collaborative development work, outside visits and offsite training. Some teachers suggested that the greatest
value could be achieved through networking both
within and between schools, to share ideas and good
practice.
“CPD for staff should aim to lead by example, model enterprise
– adopt a very practical approach in which staff are actively
involved themselves in learning in an enterprising way,
thinking differently …Teachers also need time for networking to
exchange best practice, cascade knowledge about teaching and
learning so that they can be bold, imaginative and
transforming.”

together with the means of tracking progress and
recognising achievements, was not always sufficiently
in place to support teaching and learning.
Although there is a place for didactic teaching,
enterprise education requires teaching and learning
styles appropriate to an experiential, student-centred
approach with teachers (and others) taking on the role
of facilitators. Important to this is seen to be a process
model involving reflection, review and self-evaluation,
coupled with constructive feedback from others, that
lead to tangible outcomes. In most pathfinders there
was an expressed intention to cater for a variety of
teaching and learning styles.
Recognition of learning
Examples of approaches to the recognition of learning
ranged from informal assessment to formal
accreditation of achievements Some projects were
developing systems (sometimes ICT-based) to assess
students’ baseline skills/knowledge and progression. A
number of schools supported students in developing
their Progress Files or other folders and portfolios that
included evidence of enterprise skills, knowledge and
understanding, some of which was being used for
accreditation purposes. A few projects tried out
attitudinal surveys as a means of getting away from
traditional methods. Some projects provided incentives
for students to do well, in the form of certificates,
badges, prizes and/or celebratory events.

4. Teaching and Learning
Examples of different activities undertaken by students
included, self-initiated, business and/or community
projects or research/investigations; mini-enterprises;
business, social or community simulations or
placements; enterprise events, such as fund raising in
response to national and international needs. Teachers
emphasised the importance of being clear about what
young people needed to learn but the evaluation
showed that the identification of learning outcomes,
Examples of learning outcomes from Enterprise
Pathfinder activities
1. Attitudes/attributes/dispositions, for example:
• self-esteem, self-confidence, self-respect, selfawareness;
• a willingness to seek opportunities, assess and
take risks – to learn from mistakes/failures and
try again, self-reliance, ability to manage
change;
• a ‘can do’ attitude – a daring to achieve, pride
in doing things;
• flexible, creative, innovative, effective,
competitive qualities
2. Skills, for example:
• key skills, especially wider skills such as
teamwork, problem-solving, learning to
learn/thinking skills;
• project management skills –
planning/scheduling, negotiating, organising,
financial planning skills, monitoring,
presentational and evaluation skills;
• skills in personal effectiveness and
employability
3. Knowledge/concepts, for example:
• knowledge of the processes required for
achieving results (a product service);
• knowledge of project planning tools;
• economic and business understanding, such as
how different types of enterprises are organised
and run, business planning, business ethics;
• knowledge of finance/financial services and
how to use them;
• the legal framework for enterprise activities,
including health and safety.

5. Working with Partners
Most projects worked with a mix of partners, including
other schools and educational establishments such as
universities,
regional
and
national
support
organisations, business, social and community
organisations and agencies that networked voluntary
bodies. Some of the school clusters were able to show
the benefits to be gained from pooling resources to ‘buy
in’ expertise.
Partners liked working with schools and were able to
provide business advice, role models, mentoring,
coaching and other inputs as well as placements and
visits. Some were keen to help students ‘understand the
world of work’, while other partners were mainly
fostering enterprise as a way of thinking and personal
development. Both partners and schools highlighted the
need to be clear about objectives for working together
and realistic about what could be achieved in the time
available. The importance was also stressed of preparing
students for what to expect and of preparing business
and community partners for the realities of working
with young people, including information about the
school and its protocols.
Conclusion
Enterprise education was generally perceived by
participants in the Pathfinders as having a positive
impact on the culture of schools, and teachers’ and
students’ experiences. In some cases the changes to the
students themselves has been notable as shown by the
comment of one teacher: “Our young people have learned
that an enterprising approach can be applied to many areas of
life e.g. creative thinking, risk taking and team work.”
The full report National Evaluation of Enterprise Pathfinder
Projects March 2004 – December 2005 can be found on the
Teachernet website at www.teachernet.gov.uk/enterpriseeducation
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Enterprising Schools –
25 key characteristics
CURRICULUM

The following 25 characteristics were derived from visits to 15
schools during the autumn term 2005. The characteristics have
been endorsed by Ofsted drawing on their own reports on
enterprise education, and by the Specialist Schools and
Academies Trust. They provided a rationale for the clips,
interview questions and sound-bites used in the Enterprising
Schools DVD supplied with this issue. School can use this
checklist to audit their own provision and see to what extent it
is an enterprising school.

Enterprising schools:
13. have created curriculum structures and plans that
facilitate whole school approaches to enterprise
teaching and learning
14. have a whole-school approach to an enterprise
curriculum with a progression and differentiation in
enterprise learning opportunities using a
combination of cross curricular approaches (such as
dedicated time and suspended timetable days)

VISION, ETHOS, STAFF DEVELOPMENT
AND WORKFORCE REMODELLING
Enterprising schools:
1. have managers and teachers with vision about the
transforming impact of an enterprise ethos upon
teaching and learning and standards of
achievement
2. have staff that have a shared understanding of what
enterprise learning outcomes are, the importance of
enterprising learners to a knowledge economy, and
the wider implications for teaching and learning
3. have senior staff that have a clear strategy for
driving the enterprise ethos forward including
allocating sufficient time and resources
4. involve all staff in CPD on enterprise, building on
the wide range of skills, knowledge and experience
that already exists
5. use workforce remodelling and greater flexibility to
appoint ‘hybrid’ staff with business and teaching
expertise, as well as para-professionals, to develop
business and community links
6. have created learning environments that add to a
professional, work-oriented ethos

15. have integrated vocational, work-related learning
and enterprise education but understand the wider
significance of enterprising teaching and learning
across the curriculum, and beyond the business
contexts
16. ensure that business education specialists inform
the enterprise programme of activities, but do not
dominate or wholly ‘own’ the programme
17. exploit the overlaps between good citizenship
education, active learning pedagogy, peer mentoring
and enterprise learning
18. provide opportunities for entrepreneurship
education and involvement in social enterprises
19. encourage teaching that promotes creativity and
student autonomy, develops enterprise capability
but not always in a business context
20. develop enterprise capability through extracurricular activities such as charity projects

PARTNERSHIP WITH LOCAL BUSINESS
AND THE COMMUNITY

21. buy in the best of link agency activities, but also
develop their own creative ideas

Enterprising schools:
7. are outward-looking and open up their resources to
and provide services for the community becoming,
de facto, extended schools
8. use their resources to help enterprising students
establish incubator companies
9. are alert to the skills needs of business e.g. they use
their partnerships with large businesses to offer
training for small businesses
10. establish enduring business partnerships and
partnerships with community organisations based
on mutual benefit
11. provide advice, support, training and activities to
other schools wishing to develop an enterprise ethos
and activities e.g. including working with feeder
primary schools on enterprise projects
12. use their websites to disseminate good practice

22. establish some permanent, student-run companies
that offer real opportunities to provide goods and
services to the community, in addition to shorterterm mini-enterprises
23. create ‘virtuous circles’ of enterprise activities so
that commercial enterprises are used to fund social
enterprises e.g. on sustainable development
24. collect evidence of enterprise activities leading to
raised attainment in 14-19 qualifications and
improved motivation and behaviour
25. ensure that students’ enterprise learning is assessed
(and where possible accredited) and that students
can articulate how they have developed and
demonstrated enterprise capability and why these
skills for life are important in the future
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Entrepreneurship and
Enterprise Education
from businessdynamics
businessdynamics businessdynamics is a leading national
business education and enterprise charity that brings business
to life for young people aged 14-19. In this article, Catherine
Swift of businessdynamics describe the range of enterprise
programmes available.
For almost 30 years we have been delivering interactive
programmes in schools and colleges; using real business
people as role models. The aim is to inspire students and
inform them about the importance of enterprise, as well
as enhancing their skills in preparation for their entry
into the workforce.
Our mission is to make the world of work and business
exciting and relevant to young people, and we are
having a real impact. In 2005, we worked with over
86,000 students across the UK. Almost 2,000
organisations, including Barclays, Coca Cola
Enterprises,
Deutsche
Bank,
IBM,
and
PricewaterhouseCoopers, support our work by funding
projects and providing volunteers.
businessdynamics enables schools to deliver on the new
enterprise education agenda through our Key Skills and
Business Awareness programmes. Both can be tailored
to meet the needs of the school and the sponsor, e.g.
themed around a specific industry sector or school
timetable.
Our programmes are normally run in the classroom, but
in the past year they have also taken place in a variety
of locations, including company offices e.g. IBM and
PWC, football clubs, e.g. Bolton Wanderers’ Reebok
Stadium and Nottingham Forest FC, Stanley Head
Outdoor Education Centre, and RAF bases at Leuchars
in Fife.
We often run programmes for a cluster of schools, so
they can share the cost, but also to encourage their
students to experience working outside of their usual
friendship groups.
The Key Skills programme is designed for students aged
14-19. During the day they attend a number of
interactive workshops designed to identify and improve
their key employability skills: team building,
communication, problem solving, presentation and
decision making, and then link them to specific careers.
The aim is to foster enterprising attitudes, provide
support for work experience, assist with option choices,
and provide the skills needed to be successful in the
workplace. Students are shown the world of possibilities
that exist once they have left full-time education,

learning what they have to offer, and their potential
value to companies, enhancing their motivation and self
confidence.
Coca Cola Enterprises and Alliance and Leicester are just
two of the companies which support this programme,
and have tailored it to link with their specific industries.
The Business Awareness programme is designed for
students aged 16-19 and aims to develop an
understanding of business and its crucial role in the
economy. Through two days of hands-on interactive
seminars, participants gain a practical understanding of
key areas such as marketing and sales, human
resources, small business, IT, finance, logistics,
management, and design & development.
Trained seminar leaders, volunteers from a range of
difference business sectors, bring their knowledge and
enthusiasm into the classroom to run the programme
and open the students’ eyes to the exciting career
possibilities business has to offer.
Our programmes are flexible and easily tailored to meet
the changing needs of both schools and teachers.
Garforth Community School recently asked
businessdynamics to merge our Key Skills and Business
Awareness programmes for a special two day enterprise
event for over 300 students. The event was supported by
local financial company, Cattles, and was a resounding
success.
Charles Burrell School in Norfolk invited
businessdynamics to take part in a special Enterprise
Day. Many local businesses were involved as well as the
Prince’s Trust and Centre Parcs. businessdynamics was
asked to run a Coca Cola Enterprises themed
programme for their Year 11 students and a tailored Key
Skills for Enterprise Day for their Year 9.
businessdynamics programmes can also be tailored to
suit any group of young people with particular
educational needs, including aurally and visually
impaired students and those who are disaffected, or at
risk of exclusion from mainstream education. The
programme is designed in consultation with the contact
teacher and aims to provide skills and knowledge that
will be of benefit in a work environment, as these young
people may find the gap between school and work
particularly difficult to bridge.
To find out more visit www.businessdynamics.org.uk or
contact businessdynamics on 0207 620 0735 or email
info@businessdynamics.org.uk
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The Enterprise Curriculum at
London Academy
The London Academy is an Academy based in Edgware, north
London, with specialisms in business, ICT and enterprise. In
this article, Liejhe Hernandez, Head of Enterprise and Val
Hajioff, Second in Enterprise, describe the enterprise curriculum
they have developed and explain how it relates to the wider
processes of developing teaching and learning, curriculum
innovation and fulfilling the Academy’s mission for learners.
Over four and a half years ago London Academy created
a mission statement which led to the development of
the enterprise curriculum as one of its specialisms.
London Academy`s aims were to:
◆ foster leadership qualities and skills in all students
◆ provide contexts for purposeful learning
◆ help learners to recognise and develop their own
creativity
◆ allow students to learn more about managing
themselves and others
◆ give learners control over how and what they learn
Our enterprise pedagogy has developed from this initial
vision, leading to a curriculum that has developed
students academically and personally, allowing them to
take responsibility for their learning through purposeful
contexts. By exploring new and innovative ways of
initiating and managing opportunities, students can
take ownership of what they learn. In doing so there has
to be a careful balance between what students learn and
how they learn. Enterprise at London Academy is not
business enterprise, it is about developing social capital:
developing self esteem and challenging self worth. It is
based on some key principles which are embedded in
the Academy’s teaching and learning policy.
At London Academy our Teaching and Learning Policy
has four main concepts:
Ability
◆ is incremental
◆ can be improved
◆ is seen as a skill
◆ is effective practice enhancing performance.
Mastery Learning
◆ is a positive adaptive motivational style
◆ values success, as it indicates learning has occurred
◆ sees failure as a learning opportunity
◆ promotes confidence in ability to learn and to
improve
◆ is not concerned with surpassing others more with
self improvement.
Purposeful and Meaningful Learning
◆ has clear objectives
◆ demonstrates a process of active engagement
◆ develops positive learning outcomes.

Liejhe Hernandez Head of Enterprise and Val Hajioff, Assistant Head from
Enterprise the London Academy School

Critical Pedagogy
◆ addresses the complex relationship between
knowledge and identity
◆ deals with questions of audience, voice, power and
evaluation
◆ involves construction of particular relations between
teachers and learners, Academy and society and
classrooms and community
◆ addresses teaching as a moral and political practice
◆ is an active contributor to furthering economic and
social justice.
The role of enterprise has been pivotal in the
development of these concepts within the Academy and
in developing staff. The enterprise curriculum offers the
learner big questions to address and a big picture with
which to engage. As the curriculum develops, enterprise
helps to provide a model for the organisation of learning
generally at the Academy.
The enterprise team is drawn from a wide range of
subject areas. This has brought a rich variety of
experience and knowledge to the team and has allowed
us to share the concepts and expectations of the
enterprise curriculum through this team with the whole
school. This approach to teaching is helping to spread
the enterprise approach and so embed the Academy’s
Teaching and Learning policy.
Dialogue between the student and the teacher about
how and what they are learning and between the
students themselves is an essential aspect of the
enterprise curriculum. An emphasis is placed on the
value and contribution the student can make in a
lesson; this focus allows for the development of the
students’
self-esteem.
Students
work
both
collaboratively and independently to develop
themselves as learners.
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community or even the global community, thus
fulfilling London Academy’s mission statement that our
students will be ‘Leaders for Tomorrow’.

The enterprise curriculum at London Academy takes
place in an ICT-rich environment where students
explore their learning through the context of their
National Curriculum subjects at KS3. In year 7, students
have a three hour long lesson each week, in which to
develop their enterprise attributes, personal capabilities
and ICT, and subject skills. For students used to the
primary school environment this helps with their
transition to secondary school. This time allows more
able students to develop strategies to challenge
themselves and stretch their abilities, for example,
through the opportunity to become an Enterprise
Ambassador and to peer teach within the class. Others
in the class benefit from having the support of their
peers. This is reinforced in group tasks where students
take on different ‘roles’ which are made explicit through
appropriate job descriptions. An enterprise teacher has a
variety of strategies for organising classes into groups
and students are advised to choose roles that work to
their individual strengths, enabling each learner to
maximise his or her contribution to their group’s
challenge.
This not only helps to develop self confidence but
encourages students to work with a wide range of their
peers outside of friendship groups.
In Years 8 and 9 students focus on applying these skills
in projects that they manage themselves. Enterprise
delivers ICT at KS3 and provides the means to ensure
that their ICT skills are contextualised rather than
meaningless tasks. ICT skills are integral to their
learning in enterprise but because they are used in
different ways to different ends they will be
transferable.
The team of enterprise teachers work with departments
to develop and pilot subject based enterprise projects
within enterprise lessons. Subsequently these teachers
can take tried and tested projects back into their own
subjects, thereby cascading the new pedagogy across the
Academy. At the same time, the subjects will have
gained an ICT rich project which will enrich their own
subject curriculum.

ASSESSING ENTERPRISE LEARNING
One of the biggest hurdles for us at KS3 was how to
assess enterprise learning. Through the very nature of
enterprise students develop the ability to reflect and use
their initiative. By introducing structured and evidential
self-assessment tasks, students are able to recognise
and understand what they have learnt, how they have
learnt and how they need to move on to develop their
enterprise capabilities. They and their teachers also
monitor and track their ICT skills for reporting at the
end of KS3. The enterprise team is now exploring how
to further develop and enhance students’ personal
learning attributes and we are in the process of creating
an individual student Learning Passport.
The impact of enterprise on the learner is both academic
and personal. Academically students are able to value
the variety of their learning outcomes and to transfer
their skills across the curriculum and out of the
classroom environment. Their personal development is
fundamental to their success in enterprise; it fosters
their self-esteem and individuality.
Evidence for the positive impact of enterprise can be
seen in the self confidence and self belief of our
students who are now eager to participate in
competitions and conferences and take the organisation
of whole school events in their stride. Recently our
series of internal reviews praised our enterprise
students for their ability to use their voice as students
effectively. One student explained that when looking for
a new house with his parents one weekend, and trying
to narrow down the choices they had, he told his
parents about the ‘Coloured Hat Thinking’ he had done
in one of his enterprise history projects and showed
them how they could use this approach to think about
the houses they were viewing.
Another student said that before she had tackled an
enterprise project, she had not realised that she could
organise something for the whole school and that
teachers and the Principal trusted her. It gave others an
opportunity to see a different side of her.
Recently a group of students participated in running
several activities at a community Fun Day for local
parents and children. With little intervention from their
teacher they discovered that they had the confidence to
stand on their own feet and present themselves with
great success. One of the students said: “I had to speak
to people, normally I am too shy, actually I quite liked it
especially as they were interested in me and my school
and I felt I had a lot to say.”
Overall the emphasis on teamwork, cross-curriculum
projects, self and peer reviews the enterprise curriculum
has successfully challenged the way we teach and learn
at London Academy.

ENTERPRISE AT KEY STAGE 4
From September 2006, the enterprise curriculum has
been extended to all students in Key Stage Four with a
shift of focus towards life-long learning. At KS4
students develop the capacity for understanding the
changing world they will work in. They explore their
own and other’s values and responses to personal,
social, cultural and economic situations.
To have a satisfying and successful life, the individual
needs to be creative and know how to initiate actions
and events rather than always wait for others to do so.
We want our students to be enterprising in their outlook
and we do not expect them to be content to remain in a
single role. They will bring about change in the
organisations that they will work in, their local
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Developing financial capability
within enterprise education
In this article, Alastair Matthews, Development Director at pfeg,
describes how pfeg's expertise in personal finance education has
contributed to the development of enterprise education at the
City of London Academy in Bermondsey.

varied and catered well for all, regardless of attainment,
ethnicity and gender. Another principle was that
enterprise is best learnt by doing and so the course
emphasised pupil active approaches and had built into
it an ‘event’ every term which would give the pupils the
opportunity to put theory into practice.

BACKGROUND
The City of London Academy is a new school in
Bermondsey in South London, sponsored by the
Corporation of London. The school was opened in 2003
with a Year 7 cohort; it now has Years 7 to 9 as well as a
Year 12, and eventually it will be a full 11-19 school. The
school was opened with a specialism in business and
enterprise.

SUPPORT FOR FINANCIAL CAPABILITY
pfeg was delighted to have the opportunity to support
this innovative course as its aims and values closely
match our own with respect to financial capability. The
course drew upon the Davies Review Enterprise and the
Economy in Education, published in 2002, and used the
areas identified there as building blocks: enterprise
capability, financial literacy and economic awareness.
Within financial literacy, knowledge, skills and attitudes
were identified with examples such as knowledge about
banks and their purpose, skills like budgeting and
financial planning and attitudes such as financial
awareness and ethical approaches to building assets and
investments. These ideas were then turned into
modules for the weekly session with titles like ‘what is
enterprise’; ‘buying and selling’; ‘planning a business’
and ‘dragon’s den’. Financial capability was particularly
developed through modules like: ‘planning a holiday’;
‘profit’ and ‘taxation and government’. A series of visits,
such as to the London Stock Exchange, and a
partnership with Great Ormond Street Hospital on a
social enterprise fundraising project further enhanced
the course. A termly event, such as a Christmas fair, has
been held since the course began, giving pupils an
opportunity to prepare for and practice business
enterprise for real.

EXCELLENCE AND ACCESS
pfeg (Personal Finance Education Group) ran its
flagship project Excellence and Access from 2001 to 2004,
aiming to improve the quantity and quality of personal
finance education being taught in secondary schools
and to raise the confidence of teachers in teaching
money matters in the classroom. It worked in all with
about 350 schools throughout England, providing LEAbased training courses and on-site support from a
school adviser. The adviser was available for up to four
days to assist the school to plan personal finance into
the curriculum and into individual lessons, selecting
topics and teaching resources from the guidance and
quality marked teaching resources easily accessible from
the pfeg website.

ADVISER SUPPORT
The City of London Academy (COLA) asked pfeg if it
could join Excellence and Access in its final year and was
allocated an adviser who visited the school several times
and gave some support in planning and delivering some
personal finance lessons in Year 7. One innovative
aspect of the curriculum at COLA was the decision to
teach business and enterprise to all in Years 7 to 9 and
towards the end of the year, when the business and
enterprise coordinator had been appointed, the pfeg
adviser was then asked to support him in planning the
business and enterprise course that would be taught for
one hour a week in Years 7 and 8 the following year.

FUTURE PLANS
With Year 10 opening at the Academy next year, plans
are now being made for a core course in business and
enterprise for all students, leading to a GCSE. This will
also be coordinated across the curriculum with the five
days of enterprise experience being funded by the DfES.
It will also lead on to post-16 courses in business and
finance, the details of which are yet to be decided. Plans
also include a summer fair, supported by Ernst and
Young, another business partner; more emphasis upon
social enterprise, and further support from pfeg on
introducing other personal and business aspects of
financial capability into the Key Stage 4 course.
If you would like more details of the support in teaching financial
capability available now to your school under our Learning
Money Matters initiative, then visit our website at
http://www.pfeg.org/Secondary/LearningMoneyMatters/default.asp
or call us on 0845 241 0925.

KEY STAGE 3 ENTERPRISE
The aim of the course was to develop a culture of
enterprise that reaches beyond the classroom,
underpinned by the belief that all young people are
capable of developing a spirit of enterprise. It sought to
provide them with some lifelong skills, likely to become
essential, in the technologically driven, rapidly
changing economy of the early 21st century. It was also
important that the curriculum was interesting and
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Seeking quality in
enterprise learning
Graig Grewcock and Malcolm Hoare, CEI Regional Directors,
have been supporting and working with a number of schools
around the country aspiring to meet the standard required to
achieve the Excellence in Enterprise Education Award. Here,
they briefly describe the award, some of the initiatives they are
involved with and the achievements of schools

The process of application for the award has been made
as simple as possible and avoids the need for portfolios
of evidence. Instead the focus is upon self-review and
assessment, with the award recognising that a school is
seriously committed to enterprise education. In order to
formally agree an award, however, there is a need for
some external assessment of a school’s progress. This
takes the form of a brief verification visit to see
appropriate items of evidence supporting the
submission and to confirm that the school has a
commitment to enterprise education, is making
progress and reviews its enterprise education content
regularly.

CEI has always aimed to provide useful and
straightforward materials and methods to encourage
and support the work-related curriculum. To do this,
CEI has developed a number of awards for schools and
Education-Business Link Organisations in recent years,
one of which is the Excellence in Enterprise Education
Award. The aim of this new award is to allow a school
to analyse and quantify the quality of its enterprise
activity.
At its simplest, the Award review process allows a
school or college to identify areas needing further
development which can easily be collated into an action
plan. In order to gain the kite-mark as an ‘Excellence in
Enterprise Education’ organisation, the review process
begins with a school carrying out a comprehensive audit
of the learning activities and opportunities provided
across their curriculum. The review then focuses on four
further aspects:
◆ an assessment of school management commitment
to enterprise learning
◆ the planning and coordination of enterprise activity
◆ the organisation and delivery of the enterprise
curriculum and, finally,
◆ the evaluation processes used by the school.

Lawrence Morton, Headteacher, Wales High School, Rotherham receiving the
Enterprise Award from Prue Huddleston.

As an additional important final step, the organisation is
asked to identify one specific example of good practice in
enterprise education, which involves pupils in activities
covering four main stages in an enterprise process (that
is, identifying a need or tackling a problem, planning,
implementation and evaluation). This example is
presented in the form of a brief case study which must
also incorporate an element of economic understanding,
in a business or social enterprise context.
To illustrate the range and quality of work being
undertaken we have chosen a sample of initiatives
which give a snapshot of best practice in enterprise
education being undertaken in 3 different areas of the
country.

PRIDE OF PLACE PROJECT, SUFFOLK
Funded by the Suffolk Development Agency, the project
is the outcome of an interesting partnership in

Prue Huddleston, Director of CEI, presents the Enterprise Award to Linda
Saunders and Joanne Duffin from Rawmarsh Ashwood Primary School – the
first primary school to receive the award
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relaxed atmosphere, with the responsibility for learning
passed to the pupils; linking the local context to an
enterprise theme to stimulate pupil ideas; and the
opportunity for creativity provided through the

curriculum development with the private sector
working with a regional development organization,
with both committed to taking forward the
regeneration and enterprise agenda in their locality. It
focuses on creativity and enterprise and was designed to
complement the Key Stage 3 curriculum. The
programme was designed by Sheeran Lock in the
Community Ltd, a not-for-profit company which
specializes in creating and delivering cultural and
enterprise initiatives.
The activity consists of a three-day educational
programme. Each consecutive day has a specific theme
and focus:
Day One introduces the local background in some
detail, moving from the general (creative Suffolk) to the
local (a focus on the special nature of Lowestoft) and its
successful past and present entrepreneurs.
Day two is a study day where site visits explore past
and present entrepreneurs and business activities in
Lowestoft. Here pupils meet experts who place their
business activities in the context of the town’s historical
development, explaining their personal visions and
motivations.
Day three allows pupils to use the introductory
materials and ideas gathered to date in order to examine
local business development possibilities, firstly in teams
and thereafter to develop their own ideas through an
individual enterprise project.

Students working on a group business brainstorming activity

concluding entrepreneurship project, drawing together
the elements of the course.

MILESTONE SPECIAL SCHOOL
The Milestone is a Leading Edge school in Gloucester
and is one of the biggest Special schools in the country.
Staff there have been quick to see the potential value of
enterprise education.
As part of this long-term view, a new work-related
coordinator has carried out an audit of enterprise
activity and has drafted a plan for future enterprise
work as well as a new work-related learning policy
which includes a specific section on enterprise
education.
Enterprise activity really took off last year, with the
work-related learning coordinator promoting the view
that enterprise “can be adapted to meet individual
student needs at any level”. So, for the autistic or PMLD
students, enterprise activity is “essentially experiential”,
simply allowing students to experience a work-related
environment, work with adults other than teachers or
parents, and to develop their key skills. For SLD
students, there is greater focus upon more specific
enterprise and business issues, involving a variety of
activity. The aim is to change student thought processes
and to introduce a business perspective, helped by
business people

Year 9 students from Denes High School, Lowestoft researching information
on the town

Finally, an Entrepreneurship Project is completed in
the pupils’ own time during the two weeks as they
develop ideas for starting their own business (in this
case in Lowestoft) through research, market analysis
and the production of a business outline. Additional
individual tutorial support is provided and competition
is introduced, with awards for the best ideas.
The key factors which makes this programme
especially successful are: a three-day block of class
contact time, which allows concentrated delivery; the
particular skills and immense enthusiasm of the
external tutors delivering the scheme; maintenance of a

Recently, Milestone linked with four other special
schools in the county to successfully bid for additional
enterprise funding and supply cover for partnership
activity. Their first joint event took place in December,
with teams from each school given the task of making 20
different Christmas cards. During the subsequent week,
the students went around their schools and sold their
products. A further joint event is planned for later this
year, with the focus this time upon selling pot plants.

26

CENTRELINK
Students are learning a lot about business methods:
what will sell at different times of the year, how to use
different students’ skills, and how best to sell products.

ROTHERHAM READY
Rotherham Ready is a four-year £1.4
million partnership project funded
by Yorkshire Forward which aims to provide every
young person in Rotherham aged from 4 to 19 with a
range of complementary enterprise experiences. It will
make Rotherham the first in the country to offer
enterprise learning to all its students in schools and
colleges.

Financial capability

The project was set up to engage all schools and colleges
in partnership with local businesses, through
Rotherham Chamber, to give all students a real insight
and understanding of how business works. Andy
Pickles from the Music Factory Entertainment Group,
the event managers and one of the delivery partners
said: “It is wonderful news that one of Rotherham’s
primary schools has become the first in the country to
receive this award for enterprise.”
Future activities will include, amongst others, the
training of Enterprise Champions in every Rotherham
school and college and the establishment of a Young
Persons Chamber. Six young entrepreneurs have already
been recruited as a resource to provide guidance and act
as a role model for school events.
By 2009 Rotherham intends to be formally
acknowledged as a Centre of Excellence of Enterprise
Education providing support and guidance to regional,
national and international partners.
For further information about CEI awards, please contact: Pat
Lyness, Information Officer, CEI, Westwood Campus,
University of Warwick, Coventry, CV7 4AL. (Telephone:
024 7652 3948; e-mail p.k.lyness@warwick.ac.uk)
* Pride of Place photos are reproduced with permission from Sheeran Lock Ltd

Enterprise learning in the primary playground
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ROTHERHAM
“UNITED”!
Swinton Community School is an 11-18 Maths and Computing
College in South Yorkshire with approximately 1070 students
on roll. Rachel Denton of Swinton Community School describes
how the school took advantage of a local sporting difficulty to
enable pupils in the school to show how they can be
enterprising.
On the 20th February, it was announced in the local
press that Rotherham United Football Club was
experiencing severe financial difficulties. The club
needed to raise in excess of £1,000,000 in order to
continue competing in the Coca Cola Football League.
The deadline to achieve this was 26th March 2006.

sold at Year 8 parents evening in order to win a signed
football. In the first week over £400 was raised!
The students felt that a good “money spinner” would be
a non uniform day with a football theme as in the past,
non uniform days had raised £500-£600 for local
charities. The students drafted a letter for “Wear your
football shirt with pride” day. Mark Robins from
Rotherham United visited the school to speak to
students and to provide “photo opportunities” for
students from all year groups. This event raised
£ 415.88!

HOW COULD WE HELP?
A number of representatives from the School Council
approached the Headteacher with a variety of fund
raising ideas. The students and staff were keen to help
as the school had benefited greatly in the past from the
club’s “Football in the Community” Programme.
A special assembly was held the following lunch time.
The Headteacher and other members of staff spoke
passionately about their own experiences of time spent
on the terraces! A “Save the Millers” Action Group was
formed and all year groups including Sixth Form were
represented. There were equal numbers of boys and girls
which demonstrated the universal appeal the “beautiful
game” holds! The group discussed ways of raising funds
quickly and effectively that could involve the whole
school and members of the local community.
Mr Levers, one of the school maintenance staff and a
staunch Rotherham United fan, helped the students to
arrange a Five a side tournament for each year group.
Mrs Moran donated a giant “Winnie the Pooh” as a
raffle prize. Biscuits were baked in Food Technology and
were sold at the tournaments. More raffle tickets were

The non-uniform day was a big money spinner

Students felt that a sponsored revision day would be a
good idea, as lots of them were working hard in
preparation for exams. This event was scheduled for a
Sunday! There was a signed R.U.F.C shirt up for grabs
for the student who raised the most sponsor money.
Over £400 was pledged, bringing the grand total to well
over £1400.
By using the school’s high tech ICT equipment in the
Central Hall, it was possible to flash current totals raised
across the large screen each lunch-time. This created a
real buzz around the school and lots of light hearted
banter.
This short term project has captured the imagination of
the whole school. It has provided a real sense of
community involvement and has allowed opportunity
for real community enterprise. Rotherham United has
become Rotherham “United” in every sense of the word
and irrespective of the eventual outcome for the club,
the school has responded in an enterprising way to help
preserve a valuable piece of our local heritage.

Raffle prizes at Swinton Community School
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Young entrepreneurs
compete in NEC
enterprise challenge
In the following piece, Elizabeth Scroop, Black Country
Education Business Links Consortium Coordinator, describes
how budding entrepreneurs from across the West Midlands were
given the opportunity to compete in a regional challenge
designed to develop important enterprise skills. Organised by
The West Midlands Education Business Links Group
(including West Midlands EBPs and Enterprise Advisor
Service) and supported by The NEC Group (National
Exhibition Centre), the event offered an opportunity for young
people to develop their entrepreneurial skills for a large and
successful organisation.

their own and each other’s strengths and ensure that all
the efforts of the team are well deployed. Each team had
to ‘pitch’ their ideas to the judges so they had to identify
members of the team who were best able to do this. The
team also had to complete financial and marketing
plans.
A busy programme of activity ran throughout the day,
including an introduction from Lynn Fox, Visitor
Experience Manager - The NEC; a presentation from
guest speaker David Cragg, Regional Director - Learning
and Skills Council; and words of inspiration from
professional motivational speaker and education
consultant Don Smith, Director - Mindstyle.

The NEC Challenge
You are Business Consultants.

“This has been an incredibly successful event, and a true
illustration of how business and education can work together
for mutual benefits.” Elizabeth Scroop, Black Country
Education Business Links Consortium Co-ordinator.

The NEC has come to you with a real issue. Visitors
would like improved services, facilities and
ambience, within the public circulation areas, to
help create a ‘WOW’ experience.

“We are always looking for ways in which we can develop,
improve and refresh the visitor experience at The NEC. This
event provided an excellent opportunity for students to work
on a ‘live’ business issue. The students’ work could
potentially lead to the development of new, innovative ideas
at The NEC.” Lynn Fox, Visitor Experience Manager who is
responsible for improving the visitor experience at The NEC
venues, said,

The brief is to formulate a proposal in which you
will recommend your ideas on what you could do to
exceed these visitor expectations.
Scope: in and around the Piazza areas only. This
excludes the halls and outside areas e.g. the car
parks
Six teams of Year 10 students (from Birmingham &
Solihull; the Black Country; Coventry & Warwickshire;
Herefordshire & Worcestershire; Shropshire; and
Staffordshire) worked extremely hard in a competition
that challenged their entrepreneurial skills. Their
challenge was to consider innovative and creative ways
in which to further enhance the visitor experience at
The NEC.

Examples of the type of skills used in the Challenge
identified by the students in their evaluation: being
organised, thinking up new ideas, taking decisions,
personal skills, leadership, teamwork, communication,
presentation skills, self-reliance, commitment to a task,
assertiveness, competitiveness, confidence, using
initiative and problem solving.

Each team had a dedicated member of The NEC
management team to act as a business facilitator to
provide support and guidance throughout the
challenge. At the end of the session each team
presented their business ideas to a team of senior
managers from The NEC. The winning team – Alderman
Smith School, from Nuneaton - was presented with a
trophy and gift vouchers.
The students did not know the nature of the challenge
until the day of the visit. Each team had to organise
itself in such a way that they could get the best results
from their combined skills and talents. This meant that
not only did they have to demonstrate an enterprising
and creative approach to solving the challenge, but must
be able to work together effectively. They had to identify

The winning team from Alderman Smith School, Nuneaton

29

CENTRELINK

Business Adventure!
students to take personal responsibility for their
learning and success. This is crucial in changing the
students’ attitudes and letting them develop their own
spirit of enterprise.
After four months, the Business Link for Devon and
Cornwall ‘Business Adventure’ finale was hosted by the
Eden Project in Cornwall. The students presented their
business plans to a highly professional standard to the
panel of judges. The winning team, from Lipson
Community College, received iPod Nanos as prizes.
The programme has proved incredibly effective in
raising awareness of enterprise in schools and around
the area. It has also enabled the creation of real
enterprises run by young people. One additional benefit
of the project, as several schools have had to work
together to deliver their project, has been to encourage
the sharing of best practice between local schools.

In this piece, Natalie Poole of CragRats Education shows
how live theatre and performance can be used to engage
young people and challenge attitudes in order to deliver
enterprise education.
Finding find new, engaging and innovative ways to
deliver enterprise in schools is a challenge that Business
Link for Devon & Cornwall decided to meet. Along with
CragRats Education, they created an exciting new way to
engage secondary school children in ten schools
throughout their area.
The programme was initially inspired by the hit BBC TV
show Dragons’ Den, where entrepreneurs pitch their
business ideas to a panel of experienced business judges.
CragRats Education was briefed to design a creative,
interactive and ongoing scheme of work that inspired
students, teachers and parents to take up the enterprise
challenge.
A live theatre presentation at each school engaged the
students and enabled them to experience aspirational
characters in an entrepreneurial context. The
performance highlighted the essential skills and
qualities required to be a successful entrepreneur.

EVALUATION
The ultimate response from all those who experienced
the programme, from all students at the early stages
through to the winners, was extremely positive. From a
comprehensive evaluation of the project:
◆ 100% of students enjoyed the performance.
◆ 99% learnt more about enterprising skills, attitudes
and knowledge.
◆ 100% of teachers felt that the event enabled the
students to understand the concept behind
enterprise.
“I have learnt to work with others and be more determined
in what you choose to do in life and that everybody is a
winner no matter what.” Student
For more information about our enterprise programmes
and on how you can use some of these ideas visit the
website at: www.cragrats.com/enterprise or contact Lee
Turner at CragRats Education on 01484 686451 or email
lee@cragrats.com.

INTERACTIVE WORKSHOPS
To facilitate the actual learning, fully-interactive
workshops were designed to enable students to take
personal responsibility for their learning and identify
their own skills and qualities. This helped them to
develop their very own business ideas. The workshop
days were delivered to each school by a specialist team of
CragRats facilitators and an advisor from Business Link.
This whole-day event climaxed as teams presented their
very own business idea to a panel of local judges. A
winning team from each school was chosen to progress
their business idea over the next four months.
Comprehensive and interactive resources were designed
to help each school’s team during the business
development stage.
These resources included:
◆ a website (www.business-adventure.co.uk) with
downloads of example business plans and a web
forum that enables students to ask questions to real
business leaders from different areas of excellence.
◆ a Business Advisor from Business Link to work with
each team.
◆ £250 start-up capital for each school’s chosen team.
teachers’ resources to inspire and assist them in
mentoring the teams and teaching enterprise to the
whole year group.
This all-inclusive and interactive approach made
information available and therefore encouraged the

Winning Team, from Lipson Community College
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Enterprising EBPs
The National Education Business Partnership Network
represents Education Business Partnerships (EBPs) nationally.
In this piece, Anne McNulty, Chair of NEBPN's Enterprise
Group, describes how EBPs are supporting enterprise education
regionally and more locally.
‘Enterprise’, ‘entrepreneurial’, ‘enterprise capability’ are
all words becoming part of the main stream vocabulary
in our schools as they take up the challenge to raise the
flag of enterprise. While some schools develop
wonderful ‘home-grown’ programmes, others bring in
outside providers who meet their needs and others do a
‘bit of both’. However, very few have yet to fully
undertake the ‘Enterprise’ journey.
The National Education Business Partnership Network
(NEBPN) has an impressive portfolio of Enterprise
programmes to share with schools covering the entire
country. Backed by some 200,000 business partners,
these programmes are supported by national
experience, while maintaining vital local colour via the
120 member EBPs who bring on board the local
partners.
Some of these programmes like the ‘Business of
Enterprise’ developed in Kent, involve thousands of Key
Stage 4 students, cover the five day entitlement, and
engage thousands of employers across a whole region
like the South East. The ‘Business of Enterprise’ is a
project supported by business people who run
workshops, take business ‘surgeries’ in school, and work
closely with the young people during the project. A
Master-class day starts the process. This is held in a
conference centre and is launched with a keynote
address by a notable business person. Workshops follow,
each planned to develop the young people through a
range of problem solving activities which stimulate and
motivate them to take responsibility for themselves and
others, and to understand how business operates.
Students have to dress for business, and conduct
themselves as though they are in the work place. In
teams of eight they spend several weeks developing their
company and then present to teams of business judges.
Richard Lavender, Property Services Manager at
Eurotunnel, and Chair of the judging panel at
Folkestone School for Girls had this to say:
“It was tremendously encouraging to see the diversity of projects
entered into the Business of Enterprise In School Final. As a

businessman, I look forward to these young people coming out
into the world with their challenging ideas and endless
enthusiasm. The day provided a winning team, but in fact there
were no losers as every team had winning ideas and were a great
credit to the school and EKEBP.”

Students at Whitstable Community College capture the spirit of the Business
Enterprise

Other programmes will be uniquely tailored to the
needs of a school written and developed by local EBP
specialists. Unique to the Network is the full
understanding that ‘Enterprise’ cannot be ‘done unto’
schools. It is their enterprise capability and ethos that
are at the core of all enterprise work as well as
sustainable relationships with the local business
communities.
The recent NEBPN summit with the Sector Skills
Councils brought powerful partners together which will
lead to effective partnerships across the country,
bringing the enterprise agenda alive with schools. It is
an era of effective collaboration, something, along with
enterprise, you will find at the core of every EBP. The
Government’s Green paper ‘Every Child Matters’
highlights the economic well being of every young
person. The Enterprise Agenda is a perfect vehicle to
this end, the National Education Business Partnership
Network is the strongest support mechanism for
schools. All nine regions have an Enterprise coordinator who will help to forge relationships. Log on to
www.nebpn.org to find out more about the NEBPN, or
phone 01635 279914.
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CENTRELINK
Deadline
for Issue No 40
is 26th May 2006
We welcome contributions to the next issue of
CENTRELINK. We cover all age ranges and we would
be interested to hear from teachers and non-teachers
who are working with schools or colleges in the field of
work-related or vocational learning. Responses to any of
the articles published in this issue are invited.
Articles focusing on research into the work related
curriculum or summarising the evaluation of related
initiatives or projects are also welcome. Articles should
be 1,500 to 2,000 words in length and, when possible, be
accompanied with photographs or relevant pupils’
work. We also welcome news, information and
appropriate advertisements. For discussion about any of
these, please contact Julian Stanley on: 020 8923 5679.
Email: julian.stanley@warwick.ac.uk
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